
 

 

 
 
  

RESEARCH ON THE 
OPPORTUNITIES AND 
CHALLENGES OF 
IMPLEMENTING GCE 
STRATEGIES (AND 
RELATED STRATEGIES 
AND POLICIES) IN 
GREECE 

Diamorfosis 

September 2024 - May 2025 

 

 



 

 

1 

Project: It's Global Educa4on Time (GET). From School Programs to Youth Ac4ons for Sustainable 
Development 

Glossary 
ESD: Educa(on for Sustainable Development 
SDGs: 17 Sustainable Development Goals 
EE: Environmental Educa(on 
VNR: Voluntary Na(onal Review 
HLPF: Forum on Sustainable Development 
IEP: Ins(tute of Educa(onal Policy 
EEC: Environmental Educa(on Centers 
CES: Centers of Educa(on for Sustainability 
GENE: Global Educa(on Network Europe 
CSOs: Civil Society Organiza(ons 
SPE: Social and Poli(cal Educa(on 
NGO: Non-Governmental Organiza(ons (ELIAMEP, ARKTOUROS) 

Brief contextualiza0on 
Key Concepts-Terminology-Defini5ons  
Global Ci(zenship Educa(on is not a common concept used in the Greek context. 
In the Greek legisla(on, it is possible to iden(fy the following ones: 

Educa&on for Sustainable Development (ESD)  
Sustainability Educa(on is oUen referred to as Educa(on for Sustainable Development (ESD), which has been 
defined as: “Educa(on for Sustainable Development allows every human being to acquire the knowledge, skills, 
aYtudes and values necessary to shape a sustainable future” (UNESCO, 2014). ESD is essen(al for the 
achievement of a sustainable society and is therefore desirable at all levels of formal educa(on and training, 
as well as in non-formal and informal learning (Council of the European Union, 2010). Greece defines 
environmental sustainability or sustainable development as a cross-curricular theme with detailed instruc(ons 
on its inclusion in Greek Na(onal Curriculum, as a project-based integra(on of sustainability-related themes. 

Environmental Educa&on (E.E.) 
Environmental educa(on (E.E.) is a process that helps individuals, communi(es, and organiza(ons learn more 
about the environment, and develop skills and understanding about how to address global challenges. It has 
the power to transform lives and society. It informs and inspires. The inclusion of Environmental Studies as a 
curriculum in the Greek Elementary and Secondary School Curriculum, from the outset, was not limited to an 
“addi(on” to exis(ng educa(onal and pedagogical structures, but brought about changes in the epistemology 
of educa(onal thinking and prac(ce, with a view to educa(ng ac(ve ci(zens and advocates of sustainable 
development. In Greece, the term of “Environmental Educa(on” (henceforth, E.E.) has been used since 1976. 
Since 1990, E.E. has been recognized as a part of the school curricula to this day. According to the Government 
Gazeae (C7 / 105087 / 5-10-2005), the development of E.E. and the development of corresponding ac(on plans 
for the decade 2005-2014 tend to “cul(vate aYtudes that characterize the ac(ve ci(zen and at the same (me 
promote our students the opening of the school to society through the joint implementa(on of ac(ons with 
social actors”. 
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Global Educa&on1 
Is a form of and approach to educa(on that prepares students for this rapidly interconnected new world. It is 
believed that being globally educated will allow students the opportunity to not only gain a pres(gious 
educa(on but also a uniquely mul(faceted academic experience. Through exposure to diverse systems, 
perspec(ves and cultures, globally educated students understand the inextricable links between the lives of 
individuals across the world. They also understand the way each na(on’s economic, cultural, poli(cal and 
environmental changes influence one another. Hence, globally educated students possess the skills, aYtudes 
and values needed to thrive in this new rapidly changing world. Global educa(on will con(nue evolving and 
expanding as we become more and more interconnected and transform into a harmonious globalized society. 
The next genera(on deserves to be a part of this phenomenon and u(lize the knowledge they’ ve gathered to 
take the world to new heights. 

Ci&zenship Educa&on 2 
Can be defined as educa(onal theory and prac(ce concerned with promo(ng a desired kind of ci(zenship in a 
given society. Whenever we refer to S.D.E, we classify it in a broader context. From this perspec(ve, Poli(cal 
Literacy makes students well-informed and refine their cri(cal-thinking skills which in turn will enable them to 
ac(vely par(cipate in solving environmental and development problems. Ci(zenship educa(on has to cul(vate 
the delibera(ve engagement which is the ability and willingness to make judgments, think of other 
considera(ons and think of as a member of the community. Ci(zenship educa(on is part of the primary-level 
course (ages 6-12) on social and poli(cal educa(on (SPE). At the fiUh level, it includes a chapter on “Me and 
my neighbors” and another on “Me and my village/town”. Ministry of Educa(on guidance envisages 25 hours 
and a further 5 hours for related ac(vi(es per year. At the sixth level, the course addresses “State and 
democracy” and “Greece and Europe”, where topics covered include the seYng up of the EU, the EU 
Ins(tu(ons, Member States competences, the interac(on between Greece and the EU, EU ci(zenship, and 
human rights. The Ministry of Educa(on instruc(on envisages 26 hours per year and further op(onal hours for 
ac(vi(es related to ci(zenship. SPE con(nues at the lower secondary level (ages 12-15). The 2023 Ministry of 
Educa(on decision envisages 3 hours weekly at the third grade (last year of lower secondary school). The 
curriculum was piloted in all schools during the 2022-2023 school year. The three axes of social and poli(cal 
educa(on in Greece are: a) The individual as a member of a social group, b) The individual as a ci(zen, and c) 
The individual and the wider world. 

Key Actors 
Ministry of Educa&on, Religious Affairs and Athle&cs3 
It is the main ministry that ins(tutes, documents scien(fically and pedagogically and implements the individual 
policies for the promo(on of the 17 goals of Sustainable Development. For the realiza(on of its objec(ves, it 
has the following addresses: 

• Directorate of Program Support and Educa4on for Sustainability, with responsibility for 
Environmental and Sustainability Educa(on, School Educa(on and Health Promo(on, Cultural Issues 
and Support Structures and Educa(onal Radio and Television and Digital Media. 

• Directorate of Lifelong Learning, responsible for the Organiza(on and Implementa(on of Adult 
Educa(on, Support Lifelong Learning and Educa(onal Support of special popula(on groups. 

 
1 h#ps://rm.coe.int/prems-089719-global-educa=on-guide-a4/1680973101 
2 h#ps://www.europarl.europa.eu/RegData/etudes/BRIE/2023/747459/EPRS_BRI(2023)747459_EN.pdf 
3 h#ps://www.minedu.gov.gr/  
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• Youth Directorate, in charge of Social Par(cipa(on, Volunteering and Youth Structures as well as 
European and Interna(onal Youth Issues. 

Supervised bodies of the Ministry of Educa&on 
With the responsibility of planning and implemen(ng educa(onal programs and ac(ons to achieve the goals 
of Sustainable Development and educa(on for ci(zenship are: 

• Ins4tute of Educa4onal Policy (IEP)4: The Ins(tute of Educa(onal Policy (IEP) is a staff scien(fic and 
research body that supports the Ministry of Educa(on, Religion and Sports (YPAITHA) and its 
supervised bodies in maaers related to primary and secondary educa(on, teacher training, with the 
aim of ensuring the right of all children to educa(on. IEP is responsible for revising the Syllabus and 
Curriculum for each level of educa(on and to determine their basic horizontal orienta(ons, in 
combina(on with a series of other ac(ons aimed at improving the quality of Primary and Secondary 
educa(on. 

• Centers of Educa4on for Sustainability (CES)5: Are a network of decentralized sustainable public 
educa(onal structures of the Ministry of Educa(on and Religion, with the aim of environmental 
educa(on and its support at local, na(onal and interna(onal levels. The CES network was consolidated 
and developed, coun(ng 58 centers opera(ng today throughout Greece. Through their ac(on standard 
educa(on methods are developed, promoted and implemented with a view to the preserva(on of the 
Environment and Sustainable Development. 

• Responsible for Environmental Educa4on, Health Educa4on, Cultural Issues and School Ac4vi4es6: 
They are located in each of the Directorates of Primary Educa(on (Directorates of Primary Educa(on) 
of A' Athens, B' Athens, C' Athens, D' Athens, East AYca, West AYca, Piraeus, East Thessaloniki, West 
Thessaloniki and Achaia as well as in the respec(ve Directorates of Secondary Educa(on (Directorates 
of Secondary Educa(on). They monitor, support and evaluate the mul(-month Environmental 
Educa(on, Health Programs and Mul(cultural programs of the school units in the area of responsibility 
of their Administra(on. They can par(cipate in the coordina(ng groups of thema(c networks, in the 
organizing commiaees of seminars and conferences and undertake proposals related to their content. 

Ministry of Foreign Affairs 7 
At the na(onal policy level, Greece has drawn up and adopted the following Ac(on Plans / Na(onal Strategy 
texts on a number of specialized areas of human rights protec(on, such as Ac(on Plan for the Rights of the 
Child. Also collaborates with both public and private en((es to align with the 17th Sustainable Development 
Goal by 2030, thereby fostering the engagement of schools in diverse networks. 

Ministry of Social Cohesion and Family 8 
Following the update of the Na(onal Social Inclusion and Poverty Reduc(on Strategy of 2018, establishes, 
coordinates and supervises the "School Meals" program. The program has been implemented since 2017 and 
provides school meals to students of public primary schools in order to cover, as much as possible, the feeding 
needs of this group of the popula(on. It aims at the socializa(on of the students, at the preven(on of school 

 
4h#ps://www.iep.edu.gr/el 
5 h#ps://kpe.inedivim.gr/ 
6h#p://users.sch.gr/organopoulos/kathikonta_ypeythinon_pe.htm 
7 h#ps://www.mfa.gr/exoteriki-poli=ki/pagkosmia-zi=mata/anthropina-dikaiomata/ 
8 h#ps://minscfa.gov.gr/ 

https://www.iep.edu.gr/el
https://kpe.inedivim.gr/
http://users.sch.gr/organopoulos/kathikonta_ypeythinon_pe.htm


 

 

4 

leakage phenomena, at the development of a par(cipatory table, with the aim of cul(va(ng a spirit of 
coopera(on and solidarity in the school community. It is also good prac(ce to develop a healthy way of ea(ng 
through the Mediterranean diet. 

NGO’s - Civil Society and Youth PlaLorms: 
• The Hellenic Founda4on for European and Foreign Policy (ELIAMEP)9 is an independent, non-profit 

organiza(on producing research, ideas and policy proposals, founded in Athens in 1988. It contributes 
to the crea(on of a Network of Civil Society Organiza(ons and Groups in the Framework of the 
Sustainable Development Goals of the UN. 

• Hellenic PlaPorm for Development10 is an umbrella organiza(on that operates as a “na(onal 
plaoorm”, leads a network of Greek Civil Society Organiza(ons (CSOs) ac(ve in the fields of sustainable 
development educa(on, humanitarian aid, global ci(zenship ac(on, and developmental social support. 

• Hellenic Na4onal Youth Council11 is an independent, non-government, non-profit federa(on of youth 
organiza(ons, targe(ng directly young people by implemen(ng workshops, conferences, cultural and 
other programs, seminars and ac(vi(es. 

Timeline of na5onal policies 
In this sec(on a (meline of the main na(onal policies that influenced the field will be proposed. 

The informa(on is organised by issuing actors, by colors, as explained as follows: 
• Red: Ministry of Social Cohesion and Family ac(ons 
• Green: The establishment of Environmental Educa(on, its fields of applica(on and its evolu(on into 

Educa(on for Sustainable Development. 
• Gold: Environmental Educa(on Centers, the establishment, development, opera(on and their 

evolu(on 
• Blue: Curriculum reform and pedagogical, didac(ve changes and teaching approaches. 
• Brown: Ministry of Foreign Affairs 
• Navy blue: Ac(ve global ci(zenship educa(onal programs 
• Black: Na(onal Growth Strategy of Greece 
• 1977: Environmental Educa(on begins in Greece and K.E.M.E. was responsible for its promo(on 

(current Ins(tute of Educa(onal Policy). The first phase is characterized by the effort to train execu(ves 
and train teachers, as well as the implementa(on of experimental programs in selected schools. 

• 1990: Environmental Educa(on (E.E.) has been recognized as a part of the school curricula to this day. 
According to the corresponding Circulars, Environmental Educa(on is part of programs of Primary and 
Secondary Educa(on schools. From the school year 1991-92 the Ε.E. is integrated into school programs. 
The promo(on of the programs is undertaken by the Ε.E. responsible in each prefecture. 

• 1990: The Environmental Educa(on Centers were established by law 1892/90. Environmental 
Educa(on Centers (ECCs) are decentralized educa(onal structures of the Ministry of Educa(on with 
mul(ple roles. They are aimed at students (Environmental Educa(on/Educa(on for the Environment 

 
9h#ps://www.eliamep.gr/eliamep/ 
10h#ps://gcap.global/coali=on/greece/ 
11h#ps://www.esyn.gr/en/about-esyn/principles-and-objec=ves-of-h.n.y.c/ 

https://www.eliamep.gr/eliamep/
https://gcap.global/coalition/greece/
https://www.esyn.gr/en/about-esyn/principles-and-objectives-of-h.n.y.c/
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and Sustainability) and adults (training of teachers in Environmental Educa(on, informa(on - raising 
awareness of members and bodies of local society on environmental issues). 

• 1993: The Ministerial Decision C2/1242/19.3.93 (F.E.K. 175 t.B'/93) on the subject: Establishment and 
opera(on of Environmental Educa(on Centers, taking into account the need for further development 
of the Environmental Educa(on ins(tu(on (Ε.E.) at local, regional and na(onal level, determines the 
terms and condi(ons for the opera(on of Environmental Educa(on Centers. The first Environmental 
Educa(on Center (EEC) in Greece was founded in Kleitoria of Achaia in the Peloponnese. 

• 1995: With the Ministerial Decision C2/3219/11.5.95 (F.E.K. 451 t.B'/23.5.95) on the subject: 
Establishment and Opera(on of Environmental Educa(on Centers, six (6) new Environmental Educa(on 
Centers are established, including the E.E.C. of Kastoria. 

• 2001: IEP, processed the draUing of the Interdisciplinary Unified Curriculum Study Programs (D.E.P.P.S.), 
introducing the interdisciplinary approach to knowledge. The concept of environment in Environmental 
Educa(on is treated with its holis(c dimension and includes the following aspects: Natural, 
Ar(ficial/structured, Socio-Economic and Historical environment. Every subject/problem is studied in 
an interdisciplinary and in a cross-thema(c way. 

• 2001: The programs of the flexible zone for compulsory educa(on as well as the innova(ve ac(ons for 
the High School are determined by circulars Φ.12.1/739/Γ1/675/17-07-2001 and Y.A. Γ2/5814/30-10-
2001. in these two circulars there is a complete implementa(on framework for these programs, the 
ins(tu(onal framework as well as the en(re theore(cal framework with applica(ons and examples. 
These circulars cons(tute a complete pedagogical. 

• 2003: With the Official Gazeae 303B/13-03-2003 and Official Gazeae 304B/13-03-2003, the 
applica(on of the New Interdisciplinary Unified Framework of Study Programs becomes mandatory in 
all compulsory Educa(on (Kindergarten, Elementary, High School). The area of interdisciplinary 
ac(vi(es (the innova(on of the "Flexible Zone"), includes Environmental Educa(on, which is treated 
with its holis(c dimension and includes the following aspects: Natural, Ar(ficial/structured, Socio-
Economic and Historical environment. Each topic/problem is studied interdisciplinary and Cross-
thema(c. 

• 2005: According to the Government Gazeae (C7 / 105087 / 5-10-2005), the development of E.E. and 
the development of corresponding ac(on plans for the decade 2005-2014 are determined. 

• 2011: Within the implementa(on framework of the Ac(on “NEW SCHOOL” (21st century school) in 
2011, New Curricula of Compulsory Educa(on were developed and func(oned in a complementary 
manner. A new didac(c learning field was introduced, concerning Environment and Educa(on for 
Sustainable Development (ESD). 

• 2011: Environmental Educa(on is renamed as Educa(on for the Environment and Sustainability (E.S.D.) 
The general principles of the E.S.D., refer to knowledge, skills and abili(es, aYtudes and behaviors. In 
par(cular, students as responsible ac(ve ci(zens understand and apply knowledge and procedures. 

• 2016: Greek Ministry of Foreign Affairs - Implementa(on, Monitoring and Evalua(on of the Sustainable 
Development Goals by Greece (2016-2030). With a star(ng point in the current year many different 
sectors of the Public Administra(on par(cipate and coordinate with each other, as well as other bodies, 
such as the Hellenic Sta(s(cal Authority, the private sector, civil society, etc. 

• 2017: The Ministry of Social Cohesion and Family according to ar(cle 12 of n. 4455/2017 (Government 
Gazeae A' 22), establishes, coordinates and supervises the "School Meals" program. The program has 
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been implemented since 2017 and provides school meals to students of public primary schools in order 
to cover, as much as possible, the feeding needs of this group of the popula(on. At the same (me, it 
aims at the socializa(on of the students, at the preven(on of school leakage phenomena, at the 
development of a par(cipatory table, with the aim of cul(va(ng a spirit of coopera(on and solidarity 
in the school community. It is also good prac(ce to develop a healthy way of ea(ng through the 
Mediterranean diet. 

• 2018: The Na(onal Growth Strategy of Greece, which was adopted in May, aligns with the overarching 
themes and s(pula(ons of the Sustainable Development Goals (SDGs). This includes a focus on SDG 4, 
par(cularly SDG 4.7, which pertains to Educa(on for Sustainable Development (ESD). Eight Na(onal 
Priori(es are addressed that emphasize in “Providing high-quality and inclusive educa(on”. 

• 2018: Environmental Educa(on Centers were converted into Sustainability Educa(on Centers (ECEs), 

in accordance with paragraph 1 of ar(cle 12 of Law 4547/2018 (A' 102). 

• 2020: The Flexible Zone ac(vi(es are renamed as “Skills’ Workshops” and focus on cul(va(ng Social 
Life Skills (Self-care, Social skills, Empathy and sensi(vity, Ci(zenship, Adaptability, Resilience, 
Responsibility). Topics of focus include gender equality, global ci(zenship, and the inherent rights of all 
individuals to dignity and respect. 

• 2021: Sustainability Educa(on Centers are transformed into Educa(on Centers for the Environment 
and Sustainability (KE.PE.A.) (Ar(cle 18 / Law 4823 (2021). 

• 2021: Pilot applica(on of the new revised curricula in the Pilot schools. These new curricula aim to 
prepare students for future challenges by addressing cri(cal topics such as sustainability, ci(zenship, 
and the implica(ons of rapid technological advancements and evolving social dynamics. 

• 2021: The Ministry of Foreign Affairs promotes the involvement of school units of all levels in local, 
regional, na(onal and interna(onal networks. To enhance awareness and understanding of 
sustainability among students and educators, the Directorates of Educa(on, through their Health 
Educa(on, Cultural Affairs, and Environmental Educa(on Departments, implement educa(onal 
ini(a(ves and programs that have received approval from the Ministry of Educa(on and Religious 
Affairs. 

• 2023-2024: Academic year: New study programs will be implemented, coinciding with the introduc(on 
of the "mul(ple book" approach, that enables teachers to choose the book from which they wish to 
teach in the classroom, among the approved books included in the Register of Teaching Books (TBR), 
while at the same (me all approved books will be available in a digital library, so that students can 
combine sources and thereby further cul(vate their cri(cal thinking. 

• 2024: The Ins(tute of Educa(onal Policy tasked the University of Peloponnese with the crea(on of a 
"Teacher's Guide for programs designed to promote ac(ve ci(zenship among students". Addi(onally, 
the Ins(tute organized related seminars in collabora(on with the Global Educa(on Network Europe 
(GENE). 

• 2024: The decision on the Study Program (PS) "Ac(ve Ci(zen Ac(ons" has been published, which 
promotes a holis(c approach, integra(ng the 17 SDGs and cul(va(ng giving students the opportunity 
to deal with complex social, economic and environmental issues. 
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Context and development of policies 
and plans around the implementa0on 
of GCE 
The global significance of Educa4on for Sustainable Development (ESD) is widely acknowledged by the 
interna(onal community. In response to this recogni(on, UNESCO ini(ated the declara(on of the period from 
2005 to 2014 as the "Decade of ESD"12. In September 2015, during the New York Summit, a significant 
interna(onal commitment was made by 150 heads of state represen(ng 193 United Na(ons member 
countries, leading to the establishment of the 17 Sustainable Development Goals (SDGs)13. This ini(a(ve 
marked a pivotal moment in laying the groundwork for global prosperity and development across social, 
economic, and environmental dimensions for the subsequent 15 years, as outlined in the 2030 Agenda14. 
Greece places significant importance on the pursuit of sustainable development and is deeply dedicated to the 
realiza(on of the 2030 Agenda for Sustainable Development along with its 17 Sustainable Development Goals 
(SDGs)15. 

A key poli(cal priority for Greece is to ensure that "no one is leU behind," par(cularly in the realm of 
educa(on16. The journey from Environmental Educa(on (EE) to the SDGs emphasizes the importance of 
fostering ac(ve ci(zenship as a founda(onal principle. Beyond the aims, objec(ves, and aaributes of the SDGs, 
their core mission is to cul(vate ci(zens who possess the necessary knowledge, skills, aYtudes, and mo(va(on 
to engage ac(vely in addressing current challenges and preven(ng future ones. This entails nurturing 
individuals who exhibit cri(cal thinking, can an(cipate the repercussions of their decisions and ac(ons, and 
embody a sense of solidarity, responsibility, and commitment, all while striving to create a future grounded in 
social and environmental sustainability. 

The Na4onal Growth Strategy of Greece, which was adopted in May 201817, aligns with the overarching 
themes and s(pula(ons of the Sustainable Development Goals (SDGs). This includes a focus on SDG 4, 
par(cularly SDG 4.7, which pertains to Educa(on for Sustainable Development (ESD). Addi(onally, the strategy 
is consistent with other educa(on-related SDGs, such as SDG 12.8. 

In July 2018, Greece delivered its inaugural Voluntary Na4onal Review (VNR)18 during the 2018 UN High-Level 
Poli(cal Forum on Sustainable Development (HLPF). This report addresses all 17 Sustainable Development 
Goals (SDGs, by outlining eight Na(onal Priori(es that align the SDGs with the country's specific needs and 
circumstances, consistent with the Na(onal Growth Strategy. The formula(on of these eight Na(onal Priori(es 

 
12h#ps://www.unesco.org/en/sustainable-development/educa=on  
13h#ps://sdgs.un.org/goals  
14h#ps://bit.ly/4dR7nTg  
15h#ps://unece.org/DAM/env/esd/Implementa=on/NIR_2018/Preface_final_GR.pdf  
16h#ps://bit.ly/3BLysdr  

17h#p://www.mindev.gov.gr/greece-a-growth-strategy-for-the-future/  

18h#ps://bit.ly/3Y9HtEq  

https://www.unesco.org/en/sustainable-development/education
https://sdgs.un.org/goals
https://bit.ly/4dR7nTg
https://unece.org/DAM/env/esd/Implementation/NIR_2018/Preface_final_GR.pdf
https://bit.ly/3BLysdr
http://www.mindev.gov.gr/greece-a-growth-strategy-for-the-future/
https://bit.ly/3Y9HtEq


 

 

8 

was achieved through extensive dialogue among various government en((es and the engagement of a diverse 
range of stakeholders, complemented by a comprehensive mapping exercise conducted in 2017. One of these 
Na(onal Priori(es emphasizes "Providing high-quality and inclusive educa(on", which is associated with SDG 
4 and encompasses various elements of Educa(on for Sustainable Development (ESD), as detailed in Chapter 
4.5 of the aforemen(oned VNR report. 

The Hellenic Ministry of Educa4on and Religious Affairs plays a pivotal role in the promo(on of Global 
Educa(on and sustainability efforts. In this regard, the Ministry is ac(vely advoca(ng for policies and strategies 
across all educa(onal (ers to incorporate the fundamental tenets of sustainable development, aligning these 
ini(a(ves with the broader na(onal educa(on framework. Furthermore, the Ministry is execu(ng specific 
ac(ons aimed at enhancing educa(onal prac(ces at every level19. 

A new legisla4ve framework for Educa4on for Sustainable Development (ESD) has been established, which 
consolidates various thema(c areas, including Environmental Educa(on, Health Educa(on, and Cultural Issues, 
into a cohesive whole-school approach. This framework is intended to offer schools a comprehensive and 
unified structure that is uniformly applicable across all educa(onal sectors, facilita(ng the coordinated 
implementa(on of specific ac(vi(es. 

Greece demonstrates a robust commitment to educa(on that includes Ci(zenship Educa(on, Environmental 
Educa(on, and Educa(on for Environment and Sustainable Development, with the aim of cul(va(ng informed 
and responsible ci(zens. The coordina(on of these educa(onal areas is managed by the Directorate for 
Educa4on for Sustainability, which was established by the Ministry of Educa4on and Religious Affairs in 2018. 
This newly formed Directorate is tasked with overseeing the "Support of School Programs and Educa4on for 
Sustainability", thereby enhancing the coordina(on of related ini(a(ves across all educa(onal levels and 
further promo(ng the concept of Educa(on for Sustainable Development (ESD) within the country. 

The Ins4tute of Educa4onal Policy (IEP)20 operates as a scien(fic body that provides support to the Minister of 
Educa(on and Religious Affairs concerning issues per(nent to primary and secondary educa(on, as well as the 
transi(on from secondary to higher educa(on. Its primary focus encompasses research, analysis, policy 
assistance, teacher training, and curriculum development tailored for primary and secondary educa(on. In this 
context, IEP has ini4ated a Skills Cul4va4on Program as part of the Ac4on: "Training of teachers in Skills 
Through Workshops" (MIS 5092064). The UN 2030 Agenda for Sustainable Development outlines various 
educa(onal ac(vi(es, which include live or synchronous/asynchronous distance teaching, experien(al learning 
opportuni(es, ac(vi(es grounded in thinking rou(nes and dialogue tools, ini(a(ves that foster collabora(on 
and teamwork, experiences that introduce scien(fic methodologies, context-based learning derived from real-
life situa(ons (such as case studies and problem-solving), ac(vi(es that offer diverse representa(ons of reality, 
and those that align with students' interests and abili(es while leveraging technology and digital literacy21. 

 

19h#p://ebooks.edu.gr/ebooks/handle/8547/249  

20h#ps://iep.edu.gr/el/  
21h#ps://bit.ly/3BohSjv 

http://ebooks.edu.gr/ebooks/handle/8547/249
https://iep.edu.gr/el/
https://bit.ly/3BohSjv
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In June 2018, the enactment of law 4547/1822 introduced the "Centers for Educa4on of Sustainability," 
represen4ng an advancement from the former "Environmental Educa4on Centers". This new framework 
encompasses a comprehensive approach to sustainable development, extending beyond a mere emphasis on 
environmental concerns. As a result of this legisla(ve change, the previously dis(nct and frequently 
overlapping en((es of the "Environmental Educa(on, Health Educa(on, and Cultural Issues Coordinators" and 
the "Environmental Educa(on Centers" have been consolidated into a singular organiza(on, now known as the 
"Centers of Educa4on for Sustainability" (CES). 

The recently enacted legisla(on23 s(pulates that the CES is responsible for assis(ng educa(onal ins(tu(ons in 
the formula(on and execu(on of their strategic plans, offering professional development for educators, 
fostering partnerships with the local community, ini(a(ng projects aimed at local sustainable development, 
and encouraging research collabora(ons with universi(es and research ins(tu(ons. 

To facilitate this process, new "Coordinators for Sustainability" have been appointed within schools to aid the 
CES's efforts. These coordinators may be assigned to a general school class, a general school class with 
addi(onal support, or specially organized Integra(on Teams that are adequately staffed and operate within 
both general and voca(onal schools. These measures are designed to improve equitable access and 
par(cipa(on for all students within the educa(onal framework, combat early school dropout rates, and 
promote equality and social cohesion24.  

At the school level: 

In the realm of kindergarten educa4on, the concept of the "Flexible Ac4vity Zone" is presented25 as detailed 
in the referenced document. This ini(a(ve allows educators to design and implement projects aimed at 
enhancing the abili(es and skills of students, thereby equipping them to navigate the complexi(es of the 
"informa(on and knowledge society" that they will encounter in their future lives. 

In the realm of Primary Educa4on, Global Ci(zenship Educa(on is integrated into the na(onal framework for 
Educa(on for Sustainable Development, which is executed through the "Flexible Zone of Interdisciplinary and 
Crea4ve Ac4vi4es”26. This ini(a(ve, detailed on the website provided, cons(tutes a segment of the weekly 
curriculum, alloca(ng a minimum of two hours to its implementa(on. Its approach, characterized by thema(c 
freedom and ac(ve learning methodologies. The suggested subject areas for primary educa(on encompass a 
variety of topics, including Environmental Issues - both social and natural - familiarity with the local 
environment, culture with an emphasis on intercultural communica(on and interac(on, Gender Equality, and 
other contemporary issues. Addi(onally, thema(c sec(ons derived from the Mul(topic book, the applica(on 
of natural sciences in everyday contexts, literature, and ac(ve par(cipa(on in both school and extracurricular 
events are also included. 

In secondary compulsory educa4on, specifically within high school, the implementa(on of the Flexible Zone 
of Crea4ve Ac4vi4es27 is designed to foster an interdisciplinary approach to learning. This ini(a(ve, which 

 
22h#ps://www.kodiko.gr/nomothesia/document/372828/nomos-4547-2018  
23h#ps://unece.org/DAM/env/esd/Implementa=on/NIR_2018/Preface_final_GR.pdf  
24h#p://users.sch.gr/organopoulos/kathikonta_ypeythinon_pe.htm  
25h#p://ebooks.edu.gr/info/cps/28depps_Evelik=Zoni.pdf  
26 h#p://www.pi-schools.gr/download/programs/EuZin/books/odigos_evelik=s_daskalos.pdf 
27h#p://ebooks.edu.gr/info/cps/28depps_Evelik=Zoni.pdf  

https://www.kodiko.gr/nomothesia/document/372828/nomos-4547-2018
https://unece.org/DAM/env/esd/Implementation/NIR_2018/Preface_final_GR.pdf
http://users.sch.gr/organopoulos/kathikonta_ypeythinon_pe.htm
http://ebooks.edu.gr/info/cps/28depps_EveliktiZoni.pdf
http://www.pi-schools.gr/download/programs/EuZin/books/odigos_eveliktis_daskalos.pdf
http://ebooks.edu.gr/info/cps/28depps_EveliktiZoni.pdf
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encompasses a two-hour weekly session, u(lizes project-based methodologies that engage students' interests 
while promo(ng collabora(on and cri(cal thinking. It aims to equip students with the essen(al knowledge, 
aYtudes, and skills necessary for naviga(ng contemporary Greek society, while also nurturing their individual 
inclina(ons, skills, interests, and ini(a(ves. Suggested subject areas for explora(on within this framework 
include Intercultural Communica(on and Interac(on, the European Dimension, Environmental Educa(on with 
a focus on local environments, as well as the prac(cal applica(ons of Physical and Social Sciences in everyday 
life. Addi(onally, themes such as gender equality and content from the mul(-thema(c book "Exploring Today 
We Prepare Tomorrow" are also incorporated. 

The "Guide for the Development of Interdisciplinary Environmental Educa4on Ac4vi4es"28 is designed for 
educators across various disciplines and seeks to enhance their understanding and awareness of environmental 
challenges. It also aims to equip them with the necessary skills to create and execute Environmental Educa(on 
and Educa(on for Sustainable Development ini(a(ves. These ini(a(ves address cri(cal environmental, social, 
and cultural concerns that are par(cularly relevant to local communi(es and must be approached with 
sustainability in mind. The guide encompasses a wide range of topics, including human rights, children's rights, 
issues of racism and xenophobia, democra(c educa(on, contemporary social challenges, the plight of refugees 
and immigrants, social cohesion, migra(on, ac(ve ci(zenship skills, volunteering, solidarity, cultural diversity, 
and essen(al life values such as respect, love, peace, coopera(on, responsibility, tolerance, freedom, honesty, 
and kindness. 

Addi(onally, it addresses the preven(on and management of violence among students in educa(onal seYngs. 

In October 2018, the Hellenic Ministry of Educa4on, Research, and Religious Affairs ini4ated the crea4on of 
an inter-ministerial Working Group focused on Educa4on for Sustainable Development. This group, which 
was ini(ally established on an ad-hoc basis, is intended to be officially formalized, allowing it to func(on as a 
regular coordina(on plaoorm that promotes horizontal collabora(on among various ministries. 

In 2021, the Ins4tute of Educa4onal Policy (IEP) introduced 166 new curricula for various educa(onal levels, 
including Kindergarten, Primary, Middle, and High School of General Educa(on29. Among these, 123 are en(rely 
new, while 43 are revisions of previous curricula developed between 2011 and 2014 as part of the "New 
School" ini4a4ve. This reform not only focused on curriculum innova(on but also emphasized the professional 
development of teachers and the prac(cal implementa(on of these curricula in real educa(onal seYngs, 
specifically through pilot programs conducted in Model and Experimental schools during the 2022-2023 
academic year. These new curricula aim to prepare students for future challenges by addressing cri(cal topics 
such as sustainability, ci(zenship, and the implica(ons of rapid technological advancements and evolving social 
dynamics. A key focus is also placed on inclusion, ensuring that the diverse iden((es, languages, special 
educa(onal needs, abili(es, skills, and aYtudes of all students are acknowledged and embraced without 
discrimina(on. Addi(onally, the IEP is developing a digital repository for the "Skills Workshops" programs, 
which will cover various themes, including Ecology, Climate Change, Civil Protec(on, Cultural Heritage, Human 
Rights, and Inclusion, with a strong emphasis on mutual respect, diversity, and ac(ve ci(zenship30. 

 
28h#p://ebooks.edu.gr/ebooks/handle/8547/249  
29h#p://iep.edu.gr/el/nea-programmata-spoudon-arxiki-selida  
30h#ps://iep.edu.gr/el/psifiako-apothe=rio/skill-labs  

http://ebooks.edu.gr/ebooks/handle/8547/249
http://iep.edu.gr/el/nea-programmata-spoudon-arxiki-selida
https://iep.edu.gr/el/psifiako-apothetirio/skill-labs
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The Greek Ministry of Educa4on and Religious Affairs, in partnership with the Ins4tute of Educa4on Policy, 
launched an ini4a4ve 4tled "Skills Workshops: 21st-century skills workshops". This program introduces new 
thema(c areas into the exis(ng curricula, emphasizing a global perspec(ve31. The educa(onal ini(a(ve known 
as the "Skills Workshops" within the didac(c unit encompasses a diverse range of comment-units, including 
Kindergartens, Elementary Schools, and Gymnasiums. This program is characterized by its innova(ve and 
dynamic approach to teaching, aiming to provide engaging and effec(ve educa(onal experiences32. 

Since February 2020, the Greek Ministry of Educa4on, in collabora4on with the Greek Ins4tute of Educa4on 
Policy (IEP), has implemented a pilot program in compulsory educa4on 4tled "Skills Workshops: 21st Century 
Skills Labs"33. This ini(a(ve focuses on the development of 21st-century skills while addressing themes of 
equality, equity, and equal opportunity. The program is designed to provide a secure environment where young 
individuals can engage in discussions about jus(ce within diverse and intercultural democra(c socie(es, as well 
as other pressing contemporary issues. Topics of focus include gender equality, global ci(zenship, and the 
inherent rights of all individuals to dignity and respect. Notably, this study was recognized as one of the seven 
exemplary Global Educa(on ini(a(ves selected by GENE and received a grant of €10,00034. 

The concept of "Global educa(on" holds significant importance as an objec(ve within the framework of 
contemporary school curricula. A primary focus of the development of the en(re Study Programs is to 
empower students to iden(fy values and understand principles that foster a sense of responsibility, thereby 
preparing them to become engaged ci(zens. This prepara(on includes ac(ve par(cipa(on in ini(a(ves and 
prac(ces aimed at addressing the pressing challenges of our (me35. 

In February 2024, the Ins4tute of Educa4onal Policy tasked the University of Peloponnese with the crea4on 
of a "Teacher's Guide for programs designed to promote ac4ve ci4zenship among students". Addi(onally, the 
Ins(tute organized related seminars in collabora(on with the Global Educa4on Network Europe (GENE)36. 

This par(cular guide is an integral component of a broader ini(a(ve aimed at equipping primary and secondary 
school students with the knowledge, skills, and aYtudes necessary for ac(ve ci(zenship. It encompasses a 
comprehensive range of behaviors that enable future ci(zens to engage effec(vely and posi(vely in societal 
affairs. Within this framework, there is a call to create a Guide for Educators that will feature ac(on programs 
designed to enhance students' ac(ve ci(zenship. This guide will cater to learners from kindergarten through 
the third year of Lyceum and will be aligned with the New Study Programs of various subjects as well as the 
Skills Workshops. 

The Teacher's Guide will include the following elements: 

 
31h#ps://www.iep.edu.gr/el/espa-2014-2020/14-anabathmisi-programmaton-spoudon-dimiourgia-ekpaidey=kou-
ylikou-mis-5035542 
32h#ps://www.esos.gr/sites/default/files/ar=cles-legacy/ergas=ria_dexio=ton_athmiavthmia.pdf  
33h#p://iep.edu.gr/el/psifiako-apothe=rio/skill-labs  

34h#ps://knowledge.gene.eu/countries/greece/  

35h#ps://bit.ly/3YmuhgV  

36h#ps://bit.ly/4dV0r7W  

https://www.iep.edu.gr/el/espa-2014-2020/14-anabathmisi-programmaton-spoudon-dimiourgia-ekpaideytikou-ylikou-mis-5035542
https://www.iep.edu.gr/el/espa-2014-2020/14-anabathmisi-programmaton-spoudon-dimiourgia-ekpaideytikou-ylikou-mis-5035542
https://www.esos.gr/sites/default/files/articles-legacy/ergastiria_dexiotiton_athmiavthmia.pdf
http://iep.edu.gr/el/psifiako-apothetirio/skill-labs
https://knowledge.gene.eu/countries/greece/
https://bit.ly/3YmuhgV
https://bit.ly/4dV0r7W
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• The general philosophy and the basic pedagogical and psychosocial principles. 
• Coverage of at least the following subject areas: 

o social solidarity - support of vulnerable groups 
o coexistence in the community (e.g. inclusion ac(ons with other schools, joint projects with 

others 
o community agencies/different types of schools/vulnerable popula(on groups, third age) 
o networking through par(cipatory ac(ons and ini(a(ves to help those in need 
o situa(ons (natural disasters, humanitarian crises) 
o promo(on of the quality of life of the general popula(on (health, educa(on, rights) 
o protec(on and promo(on of the natural and cultural environment 

• The methodology for implemen(ng basic indica(ve types of ac(ve ci(zenship ac(vi(es of the 
students per thema(c field for all solar groups (indica(ve Kindergarten - A & B Elementary, C & D 
Elementary, E & F Elementary, Middle School, High School). 

• The methodology will be described based on a specific example of Ac(on (e.g. volunteering) for 
each thema(c field and age group. 

• Ideas (epigramma(c) for other related ac(ons by subject area and age group. 
• Sources relevant to the program (external bibliographic references). 

The upcoming school year, commencing on September 11th, 2024, will implement 11 changes aimed at 
enhancing the educa(onal experience, as discussed in a mee(ng between the Prime Minister of Greece and 
the Minister of Educa(on. One significant modifica(on involves the integra(on of Ac4ve Ci4zen Ac4ons into 
the curriculum, which aligns with the United Na(ons' Sustainable Development Goals. This ini(a(ve aims to 
equip students with skills related to healthy living, environmental stewardship, social responsibility, and 
innova(ve thinking37. 

On September 22, 2024, the Minister of Educa(on outlined the following priori(es for the execu(on of ac(ve 
ci(zenship ini(a(ves within educa(onal ins(tu(ons. Greece has become the pioneering na4on to align its 
educa4onal curriculum with the 17 United Na4ons Sustainable Development Goals. The ini(a(ve aims to 
equip students with knowledge and skills related to healthy lifestyles, environmental stewardship, social 
responsibility, and innova(ve thinking. Skills Workshops enhance the curriculum by incorpora(ng ac(vi(es that 
address issues such as intra-school violence, bullying, environmental conserva(on, and community support, 
while also promo(ng dedicated school days focused on animal welfare, sports, and mental health. 

In all educa(onal levels from kindergarten through the third year of high school, a new component (tled "group 
voluntary ac(ons of an ac(ve ci(zen" will be incorporated into the curriculum. This ini(a(ve will emphasize 
educa(on focused on environmental issues and sustainability. Within this framework, the contribu(on of the 
58 Educa(on Centers for the Environment and Sustainability will be enhanced to promote voluntary ac(vi(es. 
The topics addressed by the "Centers of Educa(on for Sustainability" (CES) are closely aligned with the unique 
characteris(cs of the local natural environments, addressing cri(cal issues such as climate change, waste 
management, conserva(on of natural resources, protec(on of water resources, recycling, the circular 
economy, and air pollu(on. This ini(a(ve will transcend the no(on of a mere lesson, as it will encompass 
structured group ac(vi(es scheduled throughout the academic year, integrated within the curriculum, during 

 
37 h#ps://www.iefimerida.gr/poli=ki/aytes-einai-oi-11-allages-poy-erhontai-sta-sholeia  

https://www.iefimerida.gr/politiki/aytes-einai-oi-11-allages-poy-erhontai-sta-sholeia
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excursions, and at various school events. For each ac(vity undertaken, documenta(on will be maintained in 
the form of an e-poroolio, reflec(ng the contribu(ons and efforts of each class or department. This will serve 
as a systema(c record of the program's advancement and achievements. 

In elementary educa(on, designated instruc(onal hours will be allocated for ac(vi(es related to environmental 
studies and civic educa(on, in addi(on to skills development workshops. 

In high school, voluntary ac(vi(es will be incorporated into the scheduled hours of Skills Workshops, regardless 
of individual choice. In both General and Voca(onal High Schools, these ac(vi(es will be integrated into the 
curriculum of poli(cal educa(on and philosophy (Apostolos Lakasas, Daily (Kathimerini) Newspaper)38. 

Already at the beginning of November 2024, the decision on the Study Program (PS) "Ac(ve Ci(zen Ac(ons" 
has been published, which promotes a holis(c approach, integra(ng the 17 SDGs and cul(va(ng giving students 
the opportunity to deal with complex social, economic and environmental issues39. The decision includes a 
Detailed Descrip(on of the Study Program "Ac(ons of an Ac(ve Ci(zen", and defines the subject areas, general 
objec(ves and expected learning outcomes, giving the opportunity to the students to inves(gate the content 
of knowledge objects, searching for links to the Sustainable Development Goals. 

Various per(nent Ministries and Agencies ac(vely encourage the par(cipa(on of educa(onal ins(tu(ons at all 
levels in local, regional, na(onal, and interna(onal networks. Among these is the Ministry of Foreign Affairs40 
which collaborates with both public and private en((es to align with the 17th Sustainable Development Goal 
by 2030, thereby fostering the engagement of schools in diverse networks. 

The Na(onal Ministry of Foreign Affairs has proceeded with the prepara(on and adop(on of the following 
Ac(on Plans: 

● Na(onal Strategy texts on a number of specialized areas of human rights protec(on: Strategy for Social 
Inclusion and Poverty Reduc(on for the period 2021 – 2027. 

● Na(onal Ac(on Plan for the Rights of the Child. 
● Na(onal Strategy and Na(onal Ac(on Plan for the Social Integra(on of Roma for the period 2021 - 

2030. 
● Na(onal Ac(on Plan for Gender Equality for the period 2021 – 2025. 
● Na(onal Ac(on Plan for the protec(on of Children from sexual abuse and exploita(on for the period 

2022 – 2027. 

The Ministry of Foreign Affairs promotes the involvement of school units of all levels in local, regional, na(onal 
and interna(onal networks. To enhance awareness and understanding of sustainability among students and 
educators, the Directorates of Educa(on, through their Health Educa(on, Cultural Affairs, and Environmental 
Educa(on Departments, implement educa(onal ini(a(ves and programs that have received approval from the 
Ministry of Educa(on and Religious Affairs41. 

 
38h#ps://www.kathimerini.gr/society/563229259/mathimata-ethelon=smoy-apo-to-nipiagogeio/  
39h#ps://search.et.gr/el/fek/?fekId=773114  
40h#ps://www.mfa.gr/exoteriki-poli=ki/pagkosmia-zi=mata/stochoi-viosimis-anaptyxis/  
41h#ps://bit.ly/4eIZRLE  

https://www.kathimerini.gr/society/563229259/mathimata-ethelontismoy-apo-to-nipiagogeio/
https://search.et.gr/el/fek/?fekId=773114
https://www.mfa.gr/exoteriki-politiki/pagkosmia-zitimata/stochoi-viosimis-anaptyxis/
https://bit.ly/4eIZRLE
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The new Na4onal Strategy for Social Inclusion and Poverty Reduc4on was prepared by the General Secretariat 
for Social Solidarity and Comba(ng Poverty, of the Ministry of Social Cohesion and Family, following the update 
of the Na4onal Social Inclusion Strategy of 2018. The Na(onal Strategy for Social Inclusion and Poverty 
Reduc(on is not limited and not exhausted exclusively to the fulfilment of the necessary expedient condi(on. 
It extends beyond this by recommending the na(onal strategic planning text that aaempts to respond to the 
vast majority of the already iden(fied or emerging needs of the special and vulnerable groups of the 
popula(on, aUer a difficult and prolonged period of economic and health crisis. Τhe Ministry of Social Cohesion 
and Family according to ar(cle 12 of n. 4455/2017 (Government Gazeae A' 22)42 establishes, coordinates and 
supervises the "School Meals" program. The management of the program has been entrusted to the 
Organiza(on for Welfare Benefits and Social Solidarity (OPEKA). The program has been implemented since 2017 
and provides school meals to students of public primary schools in order to cover, as much as possible, the 
feeding needs of this group of the popula(on. At the same (me, it aims at the socializa(on of the students, the 
preven(on of school leakage phenomena, and the development of a par(cipatory table, with the aim of 
cul(va(ng a spirit of coopera(on and solidarity in the school community. It is also good prac(ce to develop a 
healthy way of ea(ng through the Mediterranean diet. The program is implemented in 1,620 schools in the 
country, according to the joint decisions of the Ministers of Educa(on and Religion and Labor and Social Affairs. 
The expansion of the program is a dynamic process in which new school units are gradually added to it. 

Furthermore, NGO’s In Greece, operate key role in the organiza(on and implementa(on of related ac(vi(es 
and projects with ESD in collabora(on with schools and others educa(onal ins(tu(ons (Ministry of Educa(on 
and Religion Affairs, 2015). They work with schools and other educa(onal ins(tu(ons for the organiza(on and 
implementa(on of EBA ac(vi(es and projects, in order to have a wider impact and larger audience. For 
instance: 

● The Hellenic Founda4on for European and Foreign Policy (ELIAMEP) is an independent, non-profit 
organiza(on producing research, ideas and policy proposals, founded in Athens in 1988. It contributes 
to the crea(on of a Network of Civil Society Organiza(ons and Groups in the Framework of the 
Sustainable Development Goals of the UN43. The "Climate and Sustainability" Program44 covers and 
combines a wide range of research fields linked to the challenges arising from the accelera(on of 
climate change, the degrada(on of the natural environment, the need for sustainable development 
and resilience to crises. It includes ac(ons for children, such as the Exhibi(on "Climate Change and the 
Ins(tu(onal Framework for Children in Greece" and T4T Toolkit: Learning about climate change and 
simula(on techniques at school. 

● Since 1995, “ARKTOUROS”45, a civic, non-governmental and non-profit environmental organiza(on, 
has been successfully implemen(ng Environmental Educa(on ac(ons in Primary and Secondary 
schools. Every year thousands of elementary, middle and high school students are trained by the 
specialized Pedagogical Team of ARKTOUROS with the aim of informing and raising their awareness 
about the wildlife and biodiversity of our country. ARKTOUROS hosts and guides schools at the 

 
42h#ps://minscfa.gov.gr/scholika-gevmata/  
43h#ps://www.eliamep.gr/eliamep/   
44h#ps://www.eliamep.gr/program/klima-kai-viosimi-anaptyxi/ 
45h#ps://www.arcturos.gr/gr/organismos/organismos/ 

https://minscfa.gov.gr/scholika-gevmata/
https://www.eliamep.gr/eliamep/
https://www.eliamep.gr/program/klima-kai-viosimi-anaptyxi/
https://www.arcturos.gr/gr/organismos/organismos/


 

 

15 

ARKTOUROS Interna(onal Environmental Center throughout the school year. Teachers and students 
have the opportunity to see bears, wolves and lynx up close and learn about wildlife and biodiversity. 

Civil Society and Youth PlaPorms are promo(ng SDG and Ci(zenship, such as: 

● The Hellenic PlaPorm for Development46 serves as a comprehensive organiza(on func(oning as a 
"na(onal plaoorm" that coordinates a network of Greek Civil Society Organiza(ons (CSOs). These 
organiza(ons are engaged in various areas, including sustainable development educa(on, 
humanitarian assistance, global ci(zenship ini(a(ves, and social support for development. 

• The Hellenic Na4onal Youth Council is a self-governing, non-profit federa(on comprised of various 
youth organiza(ons. Its primary focus is on engaging young individuals through the execu(on of 
workshops, conferences, cultural ini(a(ves, seminars, and a range of other ac(vi(es. The council aims 
to directly address the needs and interests of the youth demographic47. 

Research on the opportuni0es and 
challenges of implemen0ng GCE 
strategies (and related strategies and 
policies) at a na0onal level 
Brief descrip5on of the methodology 
This study is based on two different methodologies: 
a) Research using interviews 
For this research, the semi-structured interview method was used as a tool, with predefined open ques(ons, 
which served as guidelines. Sixteen interviews were conducted, using remote tools, during which the data were 
recorded by the researchers, with the consent of the par(cipants. AUer transcribing the data, the research 
team conducted a 'content analysis' of the interviews, following a fully qualita(ve interpreta(on of the data. 
The par(cipants come from different posi(ons of responsibility in the educa(on sector, thus offering a rich and 
diverse perspec(ve. In par(cular, they are classified as follows, according to their job (tle. 

Posi4on Title Number of 
par4cipants 

Regional Directors of Primary and Secondary Educa(on 2 
Subs(tute Regional Directors of Primary and Secondary Educa(on 1 
Secondary Educa(on Directors 1 
Educa(on Consultants 7 
Headteachers 1 
Primary teachers 1 
Secondary teachers 1 
Educator at the Center for Educa(on for the Environment and Sustainability  1 
European Project Coordinators 1 

TOTAL 16 

 
46h#ps://gcap.global/coali=on/greece/  
47h#ps://www.esyn.gr/en/about-esyn/principles-and-objec=ves-of-h.n.y.c/  

https://gcap.global/coalition/greece/
https://www.esyn.gr/en/about-esyn/principles-and-objectives-of-h.n.y.c/
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The average educa(onal experience of the par(cipants is 32.7 years, the average length of service in their 
posi(on of responsibility is 7.4 years and the vast majority of them state that they have been involved in 
Educa(on for Sustainable Development and Global Ci(zenship issues. 
b) Research using a focus group: 
The data from the Focus Group survey were analyzed based on thema(c content analysis. The thema(c 
analysis of the text presented reveals several key themes related to educa(on, global ci(zenship and 
sustainable development. 
To support the assessments and to conduct a deeper analysis of the percep(ons, sugges(ons and concerns 
expressed by the research par(cipants through interviews, the focus group tool was u(lized. Through the 
group discussion, the exchange of views and ideas between par(cipants was allowed, offering valuable 
informa(on and perspec(ves, for the understanding of the challenges and opportuni(es related to global 
ci(zenship and sustainable development, for the strengthening of coopera(on and the exchange of ideas 
between educators, policymakers and ci(zens, promo(ng interac(on, as well as for the development of 
educa(onal programs and materials that respond to the real needs and preferences of students and 
communi(es and for the development of policy proposals that promote global ci(zenship and sustainable 
prac(ces at the local and interna(onal levels. 

The focus group established for the research needs included educa(on execu(ves and execu(ves of 
educa(onal ins(tu(ons as well as teachers with responsibility for the implementa(on of educa(onal 
programs and ac(ons, as shown in the table below: 

Posi4on 4tle: Number 
Director of Secondary Educa(on 1 
Director of Primary Educa(on 1 
Educa(on Consultant 1 
Primary School Principals 2 
Secondary School Principals 1 
Primary educa(on teacher 1 
Head of the Center for Environmental Educa(on and Educa(on for Sustainability 1 

TOTAL 8 

The average educa(onal experience of the par(cipants is 27.5 years and their average service in a posi(on of 
responsibility is 11 years. They have all dealt with issues of sustainable development and Global Ci(zenship, 
both from the posi(on of classroom teacher and within the framework of the role and responsibili(es arising 
from their posi(on of responsibility. 
Regarding their du(es and responsibili(es, it is specified that: 

• Regional Directors of Primary and Secondary Educa4on and Subs4tute Regional Directors of Primary 
and Secondary Educa4on: They hold posi(ons of responsibility at the regional level, with 
responsibili(es related to the administra(on and supervision of educa(onal processes in wider areas, 
offering support and alterna(ve approaches to educa(on administra(on. 

• Primary/Secondary Educa4on Directors: Responsibility and experience in the organiza(on, 
administra(on and management of all primary/secondary educa(on school units. They are responsible 
for the administra(ve and educa(onal work produced by the school units under their responsibility, as 
well as the management of human resources in the Regional Unit they serve. 

• Educa4on consultants: having the most par(cipa(on in the research, educa(on consultants enhance 
the research with specialized knowledge and sugges(ons for the improvement of educa(onal 
prac(ces, as they have the pedagogical and teaching responsibility of the schools, the responsibility for 
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the implementa(on of innova(ons by teachers, as well as the responsibility for the implementa(on of 
the Curriculum and the training of teachers. They supervise and evaluate the educa(onal and 
pedagogical work produced by all the teachers in the schools under their responsibility, as well as the 
ac(ons implemented in the schools. 

• School directors (primary and secondary schools): with experience in administra(on, they are 
responsible for the administra(ve, organiza(onal and pedagogical opera(on of the school units they 
serve, as well as for the organiza(on of ac(vi(es with the coopera(on of the wider community and the 
parents of pupils, as well as for in-school training with the assistance of experts. They supervise and 
evaluate the administra(ve and pedagogical work produced by all the school's teachers. 

• Primary School / High School Teachers: they offer their perspec(ves from each level of educa(on on 
the implementa(on of the curriculum, the organiza(on and implementa(on of educa(onal ac(vi(es, 
the didac(c applica(on of subjects and ac(vi(es, and real problems throughout the educa(onal 
process. 

• Environment and Sustainability Educa4on Centre Educator/head: he/she is a specialist in 
environmental and sustainability issues and contributes to the debate by presen(ng important 
dimensions for the implementa(on of educa(onal programs on sustainable development and global 
ci(zenship. 

• European project coordinators: they contribute with knowledge about European ini(a(ves and 
projects related to educa(on. 

The analysis of the par(cipants' responses in both research methods on the role and responsibility of their 
employing organiza4on with regard to Educa4on for Sustainable Development and Global Ci4zenship, 
highlights the following as main points: 

● Suppor4ng Policies and Programs: the ins(tu(ons in which the research par(cipants work is 
responsible for suppor(ng educa(onal policies that promote sustainable development and suppor(ng 
and promo(ng the corresponding programs in schools as well as promo(ng awareness of sustainable 
development and global ci(zenship through the use of crea(ve tools and par(cipatory approaches to 
empower the community by developing partnerships to promote collec(ve ac(on. 

● Informa4on and Support for Teachers: It concerns informa(on and support for teachers on the 
implementa(on of sustainable prac(ces and the monitoring and evalua(on of educa(onal ac(vi(es. 

● Implemen4ng Sustainability Principles in School: Implemen(ng sustainability and inclusion principles 
in the curriculum and crea(ng a culture of sustainability through school opera(ons. In addi(on, they 
are involved in the produc(on of educa(onal material incorpora(ng sustainable development 
principles, as well as in the development and implementa(on of programs promo(ng educa(on for 
sustainable development. 

● Design and Implementa4on of Ac4ons: mainly concerned with the design and organiza(on of training 
and innova(ve ac(ons, as well as the implementa(on of programs related to sustainable development 
and global ci(zenship. The development of partnerships with na(onal and interna(onal organiza(ons 
and the establishment and coordina(on of school networks to promote sustainability are also 
men(oned. 

This variety of roles and experiences of the par(cipants ensures that the research covers a wide range of views 
and approaches, contribu(ng to the overall understanding of the educa(onal work produced in each sector 
(educa(on policies, implementa(on and evalua(on of innova(ons, implementa(on concerns and difficul(es, 
etc.). 
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Terminology 
To the ques(on "What is the term used by the employment agency you represent when referring to the 
concept of Educa4on for Sustainable Development and Global Ci4zenship?" the majority of par(cipants state 
that both the terms environmental educa(on and educa(on for sustainable development and sustainability 
are used, as well as the terms inclusive educa(on and educa(on for equity, educa(on for social and civic 
educa(on, culture and heritage. Few people refer to the term’s global educa(on and ac(ve ci(zenship, 
probably because this terminology was recently introduced with the relevant legisla(ve ini(a(ves of the 
Ministry of Educa(on and the implementa(on of the relevant circulars for the implementa(on of the relevant 
thema(c and ac(ve ci(zenship ac(on plans within the framework of the implementa(on of the curriculum 
'Ac(ve Ci(zenship Ac(ons' by schools and teachers at all levels. But they all recognize the importance of 
educa(on in fostering ac(ve ci(zenship and social responsibility. 

Integra&on of GCE in formal educa&on - policies 
The analysis of the responses highlighted the main strategies and policies that promote the integra4on of 
Educa4on for Sustainable Development and Global Ci4zenship in formal educa4on, and iden(fied the main 
areas of interven(on to improve the educa(onal process, as follows: 

1. Curriculum Reform and Implementa4on: They refer to the reform of curricula in which the Na(onal 
Strategy for Sustainable Development, which is the main policy direc(on suppor(ng the content of 
curricula, was adopted. The strengthening of their content was men(oned with the introduc(on of 
programs such as "Environment and Educa(on for Sustainable Development" and the systema(c 
integra(on of the issues at stake through the environmental educa(on programs which were 
integrated into the curricula. Special reference is made to Law 4823/2021, Ar(cle 18, on the mission 
and responsibili(es of the Centers for Environmental and Sustainability Educa(on, regarding the 
support of school units in maaers related to environmental educa(on, with an emphasis on ecology 
and sustainable development, and the linking of the educa(onal community and the local community 
to ensure sustainable management of the environment and the promo(on of sustainable solu(ons to 
local issues. Incorpora(on of Sustainability into Curricula is considered as a very important issue, and 
they express the opinion that educa(on must integrate sustainability into all subjects, aimed at 
developing cri(cal thinking and social sensi(vity. They consider it the reform of curricula should adopt 
a holis(c and interdisciplinary methods and approaches across the curriculum for all levels of educa(on 
and to link lessons to students' everyday experiences and interests. Con(nuous review and adapta(on 
of curricula to include sustainability and global ci(zenship concepts is considered of great importance. 

2. Teacher Educa4on and Training: Ongoing educa(on and training on new prac(ces and approaches is 
proposed, as well as support for the Offices of Environmental Educa(on/School Ac(vity Managers, 
through the strengthening of all structures that support environmental educa(on. It is also proposed 
to develop partnerships with university ins(tu(ons to link higher educa(on with the educa(on and 
training of future and exis(ng teachers in sustainable development and global ci(zenship. 

3. Teaching strategies and approaches: The development of Laboratory Ac(vi(es in schools with the 
introduc(on of skills workshops, from which prac(cal training is provided to enhance students' skills, 
as well as the development of ac(on plans and programs that encourage ac(ve student par(cipa(on, 
and the use of digital tools to support teaching, are valuable strategies and educa(on for global 
ci(zenship. The establishment of thema(c weeks dedicated to sustainable development and global 
ci(zenship issues, as well as the development of interna(onal partnerships through par(cipa(on in 
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programs such as UNESCO ASPnet and Erasmus+ and the organiza(on of school networks are also 
educa(onal policies and prac(ces that reinforce the promo(on of good educa(onal prac(ces. 

4. Strengthening Social Par4cipa4on: Encouraging students to ac(vely par(cipate in social events, 
par(cipa(ng in local events, collabora(ng with local social, professional and scien(fic ins(tu(ons by 
engaging in ac(vi(es that connect students to the local community are policies and priori(es, and 
promo(ng cri(cal thinking and crea(ng ac(ve ci(zens. 

Integra5on of GCE in formal educa5on - implementa5on 
With regard to the categoriza4on of the ways of implemen4ng the policy of promo4ng Educa4on for 
Sustainable Development and Global Ci4zenship in formal educa(on, the following are men(oned in order to 
iden(fy the themes and strategies used in formal educa(on: 

1. Linking the Sustainable Development and Global Ci4zenship themes to the curriculum: Their 
integra(on into the curriculum can be done through horizontal integra(on in the humani(es, such as 
in subjects such as Social and Civic Educa(on and Civic Educa(on, or through an interdisciplinary 
approach in all subjects (Language, Science, Social Science, etc.), with appropriate age adapta(on and 
for different levels of educa(on, as well as differen(a(on in rela(on to the individual needs of students. 
It is proposed to use digital tools and educa(onal technology to create e-poroolios to record ac(ons. 
Development of mindsets, aYtudes, and behaviors through experien(al learning is of great 
importance, as the crea(on of materials that are adaptable to regional needs and personalized for 
individual students. Integra(on of digital material and u(liza(on of digital resources enhance teaching 
related to global ci(zenship and sustainability. 

2. Coopera4on and par4cipa4on: Par(cipa(on in interna(onal compe((ons and ac(ons, coopera(on 
with interna(onal organiza(ons, as well as the development of thema(c ac(vi(es also make a posi(ve 
contribu(on. Indica(vely proposed are School Ac(vi(es and Environmental Educa(on programs on 
sustainable development, the crea(on of “green” schools as well as ac(ons related to recycling and 
energy. Student’s Par(cipa(on in Community Ac(ons that encourage students to engage in experien(al 
ac(ons related to the community and society. 

Suppor&ng Structures 
Regarding the Categoriza4on of Suppor4ng Structures, it is considered that this can help to beaer understand 
the role and ac(vi(es of each structure in promo(ng Educa(on for Sustainable Development and Global 
Ci(zenship. For example, the Ministry of Educa(on formulates the policies and guidelines, while the School 
Units implement the ac(vi(es. In addi(on, the structures men(oned cooperate with each other, e.g. the 
Regional Directorates interface with the Directorates of Educa(on to support the educa(onal programs. At the 
same (me, impacts and outcomes are also considered, i.e. how these structures influence the educa(onal 
process and the development of students on the values of sustainability and global ci(zenship. The following 
structures are reported by the par(cipants: 
1. State Structures and Ministries: 
Ministry of Educa(on, Religious Affairs and Sport 

- Directorate for Suppor(ng Programs and Educa(on for Sustainability 
- Directorate for Physical Educa(on 
- Directorate for European Programs 
- Regional Directorates of Primary and Secondary Educa(on 
- Directorates of Primary and Secondary Educa(on 
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- Educa(on advisers 
- Centers for Educa(on for the Environment and Sustainability (CESE) 
- Ins(tute of Educa(onal Policy 

2. School structures 
- School Units 
- Environmental Educa(on and Volunteering Groups 
- School networks (e.g. Eco-Schools Network) 

3. Local and Interna4onal collabora4ons 
- Local and interna(onal networks and programs 
- NGO’s 
- Collabora(ons with local communi(es, municipali(es, neighborhoods 

4. Educa4onal Ins4tu4ons and Research Centers 
- Higher Educa(on 
- Research Ins(tu(ons 

5. Digital Structures and Technology 
- Digital World of the Internet - Digital Plaoorms and Technology 
- Using STEM workshops for sustainable solu(ons 

It is found that the policy of promo(ng Educa(on for Sustainable Development and Global Ci(zenship is carried 
out through a network of state, educa(onal and local structures, which cooperate to design and implement 
educa(onal ac(vi(es, taking advantage of both tradi(onal and digital plaoorms. Interoperability and 
collabora(on among these structures is cri(cal to the success of the policy and its integra(on into formal 
educa(on. 

Prac&ces 
Focusing on examples of good prac4ce, par(cipants consider that integra(ng environmental issues into science 
and social studies lessons promotes students' understanding and awareness and therefore the inclusion of 
sustainable development and global ci(zenship issues is a key strategy. They give indica(ve examples, such as: 

1. The "Eco-Schools" program, which promotes the ac(ve par(cipa(on of students in environmental 
ac(vi(es and the development of ecological awareness. Schools par(cipa(ng in this program have 
developed ini(a(ves such as recycling and energy saving. 

2. Skills workshops on sustainable development, which provide students with prac(cal training on 
sustainable development. Examples include workshops on making recycled products or crea(ng eco-
gardens 

3. Par4cipa4on in interna4onal ac4vi4es through UNESCO ASP net, as par(cipa(on in networks such as 
UNESCO ASP net allows schools to exchange good prac(ces and par(cipate in interna(onal projects, 
enhancing coopera(on and understanding at a global level. 

4. Par4cipa4on of schools in the European Erasmus+ programs, which provide opportuni(es for 
transna(onal coopera(on and exchange of experiences on sustainable development, enhancing 
intercultural understanding. 

5. Ac4ons of the Environmental Educa4on Centers and Sustainability Educa4on Centers (EECCs) include 
educa(onal programs and training seminars that promote the awareness of students and teachers on 
sustainability and ac(ve ci(zenship issues. 



 

 

21 

6. Simula4ons of interna4onal ins4tu4ons (Model UN), par(cipa(on which encourages students to 
understand global challenges and develop nego(a(on and coopera(on skills. 

7. Opera4on of school networks for educa(on for sustainable development. 
8. Student ac4vi4es for social awareness, such as visits to nursing homes or assistance to vulnerable 

groups, enhance students' social awareness, promo(ng solidarity. 
9. Programs such as the "Green School", which promotes sustainability through the development of 

green prac(ces at school, such as the use of renewable energy and water conserva(on. There are also 
recycling programs to foster responsible aYtudes towards the environment, and the "School as a 
Democra4c Community" program, which encourages student par(cipa(on in decision-making 
processes, promo(ng ac(ve ci(zenship. 

These examples demonstrate the importance of educa(on for sustainable development and global ci(zenship 
in formal educa(on, raising students' awareness and involvement in cri(cal issues concerning the future of the 
planet. 

Limita5ons and obstacles for the introduc5on and 
implementa5on of GCE in formal educa5on 
Regarding the limita4ons and barriers to promo4ng Educa4on for Sustainable Development and Global 
Ci4zenship in formal educa(on, the following are men(oned: 
1. Structural and Ins4tu4onal Barriers, such as lack of poli(cal will and a clear ins(tu(onal framework, 
fragmented policies and overloaded curricula, as well as various bureaucra(c procedures. Time and resource 
management issues, i.e. the fragmenta(on of ac(ons and (me in the (metable and the lack of funding for 
ac(ons, are also highlighted to a high degree. Insufficient (me in curricula to address new topics. 
2. Coopera4on and Communica4on, such as the lack of coopera(on between teachers, but also between 
teachers and administra(on, as well as the absence of a culture of linking knowledge to real life and insufficient 
rela(ons with local communi(es. 
3. Educa4onal Prac4ces and Methodologies, such as the way curricula are designed and implemented, the 
reluctance of teachers to change tradi(onal ways of teaching, the lack of spaces suitable for ac(ve 
methodologies. In addi(on, the lack of willingness on the part of teachers to undertake ac(vi(es outside their 
specialized subjects, which is aaributed to the lack of comprehensive teacher educa(on and training programs. 
Resistance to change and hesitance from the educa(onal community regarding proposed innova(ons, as well 
as evalua(on challenges, such as difficulty in measuring changes in aYtudes and behaviors, lead to the need 
for con(nuous and systema(c educa(on. There is also a nega(ve aYtude on the part of parents, which is linked 
to specific aYtudes and percep(ons of the role and contribu(on of schools in developing skills for ac(ve 
ci(zenship. 
The analysis of the above evidence shows that the promo(on of Educa(on for Sustainable Development and 
Global Ci(zenship in formal educa(on faces mul(ple and complex obstacles. These constraints stem from 
structural problems in the educa(on system, lack of coopera(on and support, as well as from aYtudes and 
percep(ons prevailing in the educa(onal community and society at large. The need for integrated and coherent 
programs that integrate these ac(ons is impera(ve for the effec(ve implementa(on of educa(on for 
sustainable development. 
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Opportuni5es for the introduc5on and implementa5on of 
GCE in formal educa5on 
The analysis of the responses provided focuses on the possibili4es of integra4ng and implemen4ng Educa4on 
for Sustainable Development (ESD) and Global Ci4zenship (GC) in formal educa4on. The table below lists the 
most important possibili(es recorded, with relevant examples of implementa(on, which emerged from the 
analysis: 

Possibili4es  Implementa4on examples 
Teachers need to be trained to integrate the 
principles of ESD and GCE into their subjects 

Training seminars focusing on sustainable prac(ces 
and educa(onal strategies. 

The interdisciplinary approach can be integrated into 
curricula, allowing the linking of different fields of 
knowledge 

In science teaching, climate change can be linked to 
social issues such as poverty and social inequali(es. 

Experien(al learning enhances students' 
par(cipa(on in prac(cal ac(vi(es and the 
development of skills 

Organizing environmental campaigns or recycling 
ac(vi(es at school. 

Crea(ng partnerships with Environmental Educa(on 
centers and local communi(es, as well as 
par(cipa(on in interna(onal projects. 

Par(cipa(on in programs such as eTwinning and 
Erasmus+, which promote coopera(on at European 
level. 

Capacity to implement ESD and GCE programs 
require support from central policy. 

Crea(ng an ins(tu(onal framework that allows their 
integra(on into curricula. 

A holis(c approach to sustainability in the school 
environment may be the most effec(ve way to 
implement 

Opera(ng the school as a "sustainable school", 
where all processes and prac(ces promote 
sustainability. 

Engaging students in decision-making and crea(ng 
student councils 

Crea(on of a Youth Council that will be informed 
about the problems of the region and express 
opinions. 

Implemen(ng programs that connect students with 
local and global ac(ons. 

Par(cipa(on in ac(ons that iden(fy problems in the 
community and plan interven(on. 

Integra(ng Educa(on for Sustainable Development and Global Ci(zenship into formal educa(on requires a 
combina(on of teacher training, cross-curricular approaches, experien(al learning and strong poli(cal will. 
Through the implementa(on of programs and collabora(on with local actors, students can develop the 
necessary skills and knowledge to become ac(ve, responsible ci(zens. 

Importance given to GCE and global issues and its 
rela5onship with the curriculum 
The recogni(on of the central issues that concern the curricula and the importance of their approach by 
teachers in the reality of the classroom allows the determina(on of the priori(es and strategies followed to 
address global challenges. Based, therefore, on the issues listed, the trends and approaches that teachers may 
use in the classroom were grouped and analyzed: 

1. Environmental Issues: Climate change/crisis, Environmental educa(on - Degrada(on and protec(on 
of the natural environment - Environmental awareness, Sustainable consump(on, Circular economy, 
Global health and well-being, Renewable energy sources, Energy efficiency and energy saving, Forest 
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protec(on, Pollu(on, Sustainable resource management, Food security, Recycling and reuse of 
materials 

2. Social Issues: Violence, Mul(culturalism, Immigra(on - Refugee issue, Human rights, social equality, 
Racism, Gender equality. Social jus(ce, School bullying, Addic(ons, Stress management 

3. Poli4cal Issues: Ac(ve ci(zenship, Democracy, Global coopera(on, Global peace, social solidarity and 
social jus(ce, Humanitarian crises - Crisis management and disaster response, Health and human rights 
awareness campaigns, Technology and digital ci(zenship 

Teachers, within a mul(dimensional perspec(ve, seem to approach a wide range of issues related to the 
environmental, social and poli(cal dimensions of educa(on. This suggests a mul(dimensional approach that 
encourages learning processes to include all three spheres. 
Issues related to social jus(ce, human rights and social solidarity show that there is a clear preference for 
promo(ng social responsibility and student par(cipa(on in society. 
Environmental issues are also dominant, indica(ng the need for ac(ve student par(cipa(on in issues related 
to climate change and environmental protec(on. 
The integra(on of issues such as world peace and democracy promote the cul(va(on of a climate of peaceful 
coexistence and democra(c par(cipa(on. 
The analysis of these issues can be a tool for iden(fying and promo(ng best prac(ces in school educa(on, while 
strengthening students' ability to become ac(ve and responsible ci(zens of the world. 
Regarding which school subjects are appropriate for the integra4on and promo4on of Educa4on for 
Sustainable Development (ESD) and Global Ci4zenship, the par(cipants' responses iden(fied the following 
subjects, in order of priority, as offering the most appropriate content and approaches for cul(va(ng 
knowledge, aYtudes and skills related to sustainability and global responsibility. 

1. Natural Sciences (Physics, Chemistry, Biology), as they provide the basic knowledge for understanding 
the physical and chemical processes that affect the environment and directly addresses sustainability 
issues. Educa(on in these subjects can incorporate topics such as climate change, pollu(on, and 
sustainable resource management. 

2. Geography, as it is a crucial subject for understanding global challenges. Through geography, students 
can explore topics such as sustainable development, natural resources, and human impacts on the 
environment. 

3. Social and Poli4cal Educa4on, Sociology, Economics, as they analyze social structures and poli(cal 
processes, promo(ng student par(cipa(on in civic life and understanding of global jus(ce, human 
rights and democracy. It explores global ci(zenship, social responsibility, and community involvement. 

4. History, as understanding historical events and processes can help students understand the roots of 
contemporary problems and their impacts on society and the environment. 

5. Arts and Humani4es: Can foster empathy and understanding of diverse perspec(ves, important for 
global ci(zenship 

6. Environmental Studies, as it is a specialized course that focuses on human-environmental rela(onships 
and is directly linked to Educa(on for Sustainable Development. Students can learn about ecology, 
sustainability, and environmental protec(on prac(ces. 

7. Skills Workshops, which offer opportuni(es for prac(cal applica(on of knowledge and the 
development of skills essen(al for global ci(zenship, such as cri(cal thinking and collabora(on. 

8. Language and Literature, Foreign Languages, as through literature and language, students can explore 
different cultures and perspec(ves, promo(ng empathy and understanding of global issues. 
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9. Technology and ICT, as technology educa(on can promote innova(on for sustainable solu(ons and 
help students understand their digital responsibility. 

A holis(c approach to educa(on for sustainable development requires the collabora(on of different subjects. 
Each subject can offer unique insights and perspec(ves that, when combined, can enhance students’ 
understanding of sustainability and global ci(zenship. Integra(ng them into the curriculum is cri(cal for 
developing responsible and informed ci(zens. 

Recommenda5ons of the par5cipants on GCE policy 
The analysis of the proposals of the research par(cipants regarding the na(onal strategy for educa(on for 
sustainable development and global ci(zenship highlights the following proposals for upgrading the strategy 
as a priority: 

1. Strengthening Educa4on, by Con(nuous Professional Development for Educators and crea(ng a strong 
training framework for teachers, with mandatory and cer(fied seminars and the crea(on of digital 
plaoorms for con(nuous support to effec(vely integrate GCE and ESD into their teaching. 

2. Con4nuous Evalua4on, by establishing regular evalua(ons and feedback of policies, crea(ng 
mechanisms for regular evalua(on of the implementa(on of policies and the con(nuous improvement 
and adapta(on of programs. 

3. Crea4ng Partnerships by strengthening networks of coopera(on with ins(tu(ons and organiza(ons, 
ensuring partnerships with NGOs, local bodies and interna(onal networks, while simultaneously 
informing and networking school units to address social issues collec(vely. Addi(onally, 
interconnec(on with European Systems and adop(on of good prac(ces from other educa(onal 
systems are required. 

4. Implementa4on of Cross-Curriculum Programs and the holis4c approach to sustainability: Integra(ng 
sustainable development into all subjects, while responding to contemporary challenges and needs, 
enriching educa(onal materials and improving procedures. In addi(on, it is recommended to avoid 
fragmented implementa(on and create a unified framework, as well as the development of digital tools 
and the use of technology to enhance learning. 

5. Enhance Parental and Community Involvement: Encouraging families and communi(es to support 
educa(on about global ci(zenship. 

The above analysis can serve as a basis for further developing and improving the na(onal strategy for educa(on 
for sustainable development and global ci(zenship. 
Regarding the priori4es of a future na4onal strategy for the promo(on of Educa(on for Sustainable 
Development and Global Ci(zenship, these should focus on the development of an integrated educa(onal 
framework that integrates ci(zenship and sustainability, teacher training, community par(cipa(on and 
collabora(on with organiza(ons, as well as the evalua(on of the effec(veness of programs. Promo(ng 
awareness and ensuring the necessary resources and infrastructure are crucial for the success of the strategy. 
To analyze the proposals of the research par(cipants related to the “It’s Global Educa4on Time (GET)” project, 
a systema(c approach was applied to categorize and evaluate the development direc(ons of its ac(vi(es, 
which yielded the following: 

Thema4c areas, direc4ons and ac4vi4es of the GET 
program 

Sugges4ons 

Ac(ve par(cipa(on and ci(zenship Encouraging student par(cipa(on in local 
communi(es through ac(vi(es that promote social 
par(cipa(on 
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Crea(ng student groups that will organize 
awareness-raising events 

Interdisciplinary learning and integra(on of GET 
topics 

Developing educa(onal programs that integrate 
issues such as climate change and interna(onal 
inequali(es into different academic subjects. 
Crea(ng interac(ve learning experiences that 
connect theory with prac(ce. 

Digital educa(on and tools Developing digital tools and plaoorms that will 
facilitate collabora(on and access to educa(onal 
materials 
Crea(ng online games and virtual tours that will 
educate students on global issues. 

Evalua(on and improvement Development of evalua(on tools to capture the 
impact of GET ac(vi(es. 
Collec(on of data that will support con(nuous 
improvement of programs. 

Mul(lingualism and intercultural coopera(on Transla(ng educa(onal materials into mul(ple 
languages to ensure wider access. 
Crea(ng content that will promote intercultural 
understanding and coopera(on. 

The above themes and proposals could guide the development of strategies and ac(ons for the GET project in 
the next two years, promo(ng a holis(c and lifelong educa(on that will encourage ac(ve student par(cipa(on 
and awareness of global issues. 

General Considera5ons 
By u(lizing the research method of content analysis, we proceeded to the systema(c study of the answers to 
the open-semi-structured ques(ons of the interviews with the aim of outlining all the parameters and data 
that emerged regarding Educa(on for Sustainable Development and Global Ci(zenship in Greek Hope. In 
summary, we can highlight the following points: 
The high quality of the proposals and the influence that these proposals can have on the implemented 
educa(onal policy were recorded, and a wide variety of rela(onships and interac(ons between teachers, 
educa(onal execu(ves, the state and local communi(es were highlighted, and their role in the development 
of sustainable prac(ces was outlined. 
The urgent need for educa(on on sustainable development and global ci(zenship, due to the climate crisis and 
social jus(ce, was highlighted. The message is that we all have a responsibility to raise awareness among the 
new genera(ons. 
Strengthening educa(on for sustainability can have posi(ve consequences for society. The cri(cal importance 
of educa(on in developing responsible ci(zens, in collabora(on with the local community, is highlighted. 
Educa(on is considered the founda(on for ac(ve ci(zenship. 
Educa(on for sustainable development is not limited to knowledge alone but extends to the forma(on of 
values and aYtudes that promote awareness of environmental issues. It is necessary to create ini(a(ves that 
will encourage sustainable thinking and ac(on in schools, such as experien(al workshops, good prac(ce 
exchange programs and par(cipa(on in research projects. 
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The con(nuous educa(on and training of teachers on issues of sustainability and global ci(zenship is a 
necessary prerequisite for the successful implementa(on of relevant educa(onal programs. 
It is crucial that students are involved in ac(vi(es that promote their par(cipa(on in the community, such as 
volunteering, ac(ve ci(zenship ac(vi(es, and environmental awareness programs. 
The importance of crea(ng a plaoorm for recording and dissemina(ng good prac(ces, as well as the need to 
provide incen(ves to teachers, is highlighted. This shows the importance of coopera(on at the level of teachers 
and schools for the development of European programs. 
In summary, educa(on for sustainable development and global ci(zenship is crucial for addressing 
contemporary challenges and developing responsible ci(zens, with state support and community par(cipa(on. 
The analysis of the data from the Focus group highlights the mul(dimensional rela(onship between educa(on, 
global ci(zenship and sustainable development. Par(cipants highlight the need for an educa(on that promotes 
ac(ve ci(zen par(cipa(on and integrates the principles of sustainability at all levels. The discussion highlights 
the need for renewal of curricula and teaching methods in order to respond to contemporary challenges, such 
as climate change and social inequali(es. 
The importance of experien(al learning, interdisciplinary approaches and ac(ve student par(cipa(on is 
emphasized, aiming to develop skills such as social responsibility and solidarity. However, the challenges 
associated with implemen(ng these programs, such as lack of (me and resistance to change from the 
educa(onal community, are also recognized. 
Finally, the key importance of collabora(on between school, family and society in strengthening students' social 
awareness and par(cipa(on in global issues is underlined. Educa(on is called upon to become a collec(ve 
effort that will ensure that young people are ready to face the challenges of the future as ac(ve and responsible 
ci(zens of the world. 

Conclusions 
The findings that emerge from the combina(on of the two research methods highlight the need for a holis(c 
approach to educa(on, which will incorporate the principles of sustainability and global ci(zenship at all levels. 
In detail, the following are highlighted: 

• Importance of Educa4on for Sustainable Development and Global Ci4zenship: Educa(on for 
sustainable development and global ci(zenship is considered cri(cal for addressing contemporary 
challenges, such as climate change and social inequali(es. 

• Quality of Proposals: The proposals recorded from the interviews are of high quality and have the 
poten(al to influence educa(onal policy. 

• Interac4on of Different Agencies: There is a significant variety of rela(onships and interac(ons 
between educators, the state, and local communi(es, which are necessary for the development of 
sustainable prac(ces. 

• Urgent Need for Holis4c School Educa4on: The need for educa(on on sustainable development and 
global ci(zenship is urgent, as everyone has a responsibility to raise awareness among the new 
genera(ons. 

• Taking Ini4a4ves: It is necessary to develop ini(a(ves that will encourage sustainable thinking and 
ac(on in schools, such as experien(al workshops and good prac(ce programs. 

• Con4nuous Teacher Training: Con(nuous educa(on and training of teachers on sustainability issues is 
essen(al for the success of relevant programs. 
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• Importance of Student Par4cipa4on: Student par(cipa(on in volunteer ac(vi(es and environmental 
awareness programs is cri(cal for the development of responsible ci(zens. 

• Crea4on of a PlaPorm for Dissemina4on of Good Prac4ces: The need for a plaoorm for recording and 
dissemina(ng good prac(ces, such as the GET (It’s Global Educa(on Time) program, is impera(ve, 
underlining the importance of collabora(on between schools and teachers. 

• Challenges in Implementa4on: Challenges associated with implemen(ng educa(onal programs are 
recognized, such as lack of (me and resistance to change. 

• Collec4ve Effort: Educa(on is called to become a collec(ve effort between school, family and society, 
in order to ensure that young people are ready to face future challenges as ac(ve and responsible 
ci(zens of the world. 
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