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1. BRIEF CONTEXTUALIZATION 
Introduc0on to the “It’s Global Educa0on Time (GET)” 
Project and the involvement of the Czech Republic 
Lenka Pánková 

 

The GET – It’s Global EducaPon Time. From school curricula to youth acPons for sustainable development 
project is a European Global CiPzenship EducaPon (GCE) iniPaPve implemented in eight countries from 
December 15, 2023, to June 14, 2027. It is co-funded by the European Union through the DEAR Programme 
(Development EducaPon and Awareness Raising). 

GET focuses on strengthening educaPon systems in eight European countries by integraPng global issues into 
teaching and learning. The project’s key objecPves are to empower educators, acPvely engage students, and 
foster shared responsibility for both local and global sustainable development. It centers around four global 
challenges: global inequaliPes, gender equality, climate change, migraPon. 

All project acPviPes are designed to transform teaching pracPces and develop the skills of both teachers and 
students, enabling them to befer understand contemporary global issues and take an acPve role in addressing 
them.  

The project includes teacher training on global topics and student capacity building through awareness-raising 
campaigns. It offers seminars, webinars, and internaPonal exchanges for educators, focusing on sharing best 
pracPces and introducing innovaPve teaching materials. 

GET builds upon the Get Up and Goals! project and aims to broaden the integraPon of Global CiPzenship 
EducaPon into school curricula. It places a strong emphasis on: 
• Developing and distribuPng educaPonal materials, 
• Encouraging acPve student parPcipaPon, 
• Fostering dialogue with naPonal educaPonal insPtuPons and civil society. 

The project employs parPcipatory methodologies to enrich teaching pracPces, enhance criPcal thinking, and 
promote lifelong learning. Its overarching goal is to insPll the concept of global ciPzenship in students and 
empower them to contribute to a fairer and more sustainable world. 

GET fosters collaboraPon between teachers and students – educators receive didacPc support and can involve 
their students in awareness-raising campaigns. UlPmately, the project seeks to empower young people with 
the values of global ciPzenship, encouraging them to take acPon towards a more just and sustainable society. 

In the Czech Republic, the project is implemented by ARPOK, an educaPonal organizaPon specializing in Global 
CiPzenship EducaPon since 2004. ARPOK builds on its experience from the Get Up and Goals! project, further 
strengthening GCE in Czech schools. 

https://www.globaleducationtime.eu/
https://getupandgoals.eu/
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1.1 Key Terms – Terminology and Defini0ons 
The most used terminology in the implementaPon of Global CiPzenship EducaPon (GCE) in the Czech Republic 
include the following definiPons: 

Global Development Educa2on (GDE): “Global Development Educa3on is a lifelong learning process that 
contributes to understanding the differences and similari3es between the lives of people in developing and 
developed countries. It facilitates comprehension of economic, social, poli3cal, environmental, and cultural 
processes that influence them. It develops skills and fosters the forma3on of values and aAtudes so that people 
are capable and willing to ac3vely engage in addressing local and global challenges. Global Development 
Educa3on aims to cul3vate a sense of responsibility for crea3ng a world in which all people have the opportunity 
to live a dignified life.” 

(DefiniPon according to the NaPonal Strategy for Global Development EducaPon of the Czech Republic for 
2011–2015) 

 

Global Educa2on (GE): "Global Educa3on enables people to cri3cally reflect on the world and their place within 
it; to open their eyes, hearts, and minds to the reality of the world at both local and global levels. It allows 
people to understand, imagine, hope, and take ac3on to create a world of social and climate jus3ce, peace, 
solidarity, equality, sustainability, and interna3onal understanding. It includes respect for human rights and 
diversity, inclusion, and dignity for all—both now and in the future. 

Global Educa3on encompasses a broad range of educa3onal approaches, including formal, non-formal, and 
informal educa3on, as well as lifelong and life-wide learning. It is considered fundamental for the 
transforma3ve power of educa3on and for the transforma3on of educa3on itself." 

(DefiniPon according to the Dublin DeclaraPon) 

 

Educa2on for Sustainable Development (ESD): Educa3on for Sustainable Development is essen3al for 
equipping individuals with the mindset, decision-making abili3es, and behaviors that lead to sustainable ac3ons 
in their personal, professional, and civic lives. 

ESD focuses on: 

 
• understanding the interconnectedness and interdependence of economic, social, and 

environmental aspects of development at local, na5onal, and global levels; 
• recognizing sustainable development as a holis5c and systemic approach aimed at economic 

prosperity while respec5ng social and environmental contexts and limita5ons; 
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• developing competencies (knowledge, skills, and a>tudes) for democra5c and responsible 
decision-making in both personal and public interests, in alignment with the law and the 
principles of sustainable development. 

ESD differen3ates goals, content, methods, forms, and tools according to age and individual development 
characteris3cs. It primarily focuses on ac3ve learning methods, cri3cal and crea3ve thinking, and fostering 
rela3onal and reflec3ve skills. 

(DefiniPon according to the Strategy for EducaPon for Sustainable Development of the Czech Republic 2008–
2015) 

 

Civic Educa2on: "The educa3onal field of Civic Educa3on prepares students for life in a democra3c society. The 
aim of educa3on is to enable students to navigate an ever-changing social reality, respond flexibly to societal 
changes and everyday challenges, and adapt to new life situa3ons. 

The ul3mate goal is for students to become ac3ve members of society, making use of the opportuni3es provided 
by a modern democra3c system. 

Civic Educa3on promotes the development of essen3al skills for interpersonal interac3on and communica3on. 
Students learn to collaborate, nego3ate, reach consensus, and seek compromises. They are taught to express 
their thoughts, opinions, aAtudes, and emo3ons effec3vely, to defend their viewpoints, and to engage in 
construc3ve argumenta3on. Furthermore, they learn to respect the opinions, posi3ons, and interests of others 
and to communicate without conflict, even when faced with differing social and ideological perspec3ves. 

Students are also encouraged to prevent conflicts and to apply effec3ve conflict resolu3on principles, learning 
to resolve disputes in a non-violent and non-confronta3onal manner."1 

 

1.2 Key Stakeholders  
The key stakeholders in the implementaPon of Global CiPzenship EducaPon (GCE) in the Czech Republic include 
the following enPPes: 

Ministry of Foreign Affairs of the Czech Republic (MFA) is legally responsible for Czech Development 
CooperaPon at both the strategic and implementaPon levels and serves as the expert authority on global 
development issues. Regarding GDE, it is responsible for coordinaPng the preparaPon of the NaPonal Strategy, 

 

1 HORSKÁ, Viola. PojeZ vzdělávacího oboru Výchova k občanství v RVP ZV. <em>Metodický portál: Články </em>[online]. 
01. 09. 2004, [cit. 2025-05-20]. Dostupný z WWW: <hips://clanky.rvp.cz/clanek/77/POJETI-VZDELAVACIHO-OBORU-
VYCHOVA-K-OBCANSTVI-V-RVP-ZV.html>. ISSN 1802-4785. 
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including relevant AcPon Plans, convening and leading the Working Group for GDE under the Council for 
Development CooperaPon, and promoPng public awareness of global interdependencies. 

The Czech Development Agency (CZDA), an enPty under the MFA, supports acPviPes related to GDE and 
awareness-raising through its grant programs. The MFA also parPcipates in relevant internaPonal processes 
within the European Union (EU), the United NaPons (UN), the OrganisaPon for Economic Co-operaPon and 
Development (OECD), the Council of Europe (North-South Centre), and independent iniPaPves such as the 
Global EducaPon Network Europe (GENE). 

Ministry of Educa2on, Youth and Sports of the Czech Republic (MEYS) and its affiliated insPtuPons are 
responsible for ensuring the quality and integraPon of GDE into both formal and non-formal educaPon, 
spanning from early childhood educaPon to lifelong learning. 

Ministry of the Environment of the Czech Republic (ME) promotes sustainable development and 
environmental educaPon, financially supporPng numerous iniPaPves in ecological educaPon. Together with 
MEYS, it coordinates the field of EducaPon for Sustainable Development (ESD). 

Na2onal Pedagogical Ins2tute (NPI) operates under the MEYS, transferring educaPonal innovaPons from 
central policy into regional school pracPces. It develops Framework EducaPonal Programs (FEPs) for pre-school, 
primary, arPsPc, and secondary educaPon. It also provides methodological support to schools and teachers, as 
well as targeted professional development for educators. 

Non-Governmental Organiza2ons (NGOs) are the principal implementers of GCE in the Czech Republic. They 
focus not only on curriculum content but also contribute to policy-making through the Czech Forum for 
Development CooperaPon. They played a significant role in preparing official documents, including the NaPonal 
Strategy for Global Development EducaPon 2011–2015. The first official document where the term Global 
Development EducaPon was defined. 

Key implemenPng organizaPons include: 
• People in Need (Člověk v tísni) 
• ARPOK 
• NaZemi 
• ADRA 
• Caritas Czech Republic (Charita Česká republika) and others 

FoRS – Czech Forum for Development Coopera2on (FoRS) is a plalorm for Czech NGOs and other non-profit 
enPPes involved in humanitarian aid, development cooperaPon, global educaPon, and public awareness-
raising. It brings together around 35 member and observer organizaPons. The plalorm operates primarily 
through working groups, which contribute to the formulaPon of policy posiPons and the overall direcPon of 
FoRS. 

In 2015, FoRS published a policy paper Ptled “Globální rozvojové vzdělávání – Proč je nezbytné pro českou 
společnost a udržitelný rozvoj” [Global Development EducaPon – Why It Is EssenPal for Czech Society and 
Sustainable Development]. In 2019, it issued another policy paper, “Globální rozvojové vzdělávání – proč a jak 
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v Česku lépe vzdělávat o světě“ [Global Development EducaPon – Why and How to Befer Educate about the 
World in the Czech Republic]. 

 

1.3 Timeline of Global Educa0on – History of Global 
Educa0on in the Czech Republic 
The history of Global Development EducaPon (GDE) in the Czech Republic dates back 20 years. In 2004, the 
organizaPon People in Need (Člověk v ysni) published the first methodological guide for GDE, "Společný svět" 
[Common World]. This document introduced the first definiPon of GDE in the Czech Republic, as follows: 
GDE is a lifelong learning process that: 
* provides informapon about the lives of people in both developing and developed countries, enabling individuals to 
comprehend global interconnecpons; 
* facilitates understanding of the economic, social, polipcal, environmental, and cultural processes that affect the lives of 
all people; 
* develops skills that empower individuals to acpvely engage in solving problems; 
* fosters values and attudes that encourage individuals to parpcipate in addressing issues at the local, regional, naponal, 
and internaponal levels; 
* encourages responsibility for creapng a world where all people have the opportunity to live a dignified life according to 
their aspirapons. 

During the same period, other NGOs began focusing on GDE, including ARPOK, NaZemi, and ADRA. Gradually, 
a need for collaboraPon emerged within FoRS, leading to the formaPon of a working group dedicated to GDE. 

Peer Review Process 

A significant milestone in GDE was the acPvaPon of the FoRS working group on Global Development EducaPon 
and Awareness-Raising at the end of 2008. This was linked to the Peer Review process conducted by the GENE 
and acPviPes related to the Czech Presidency of the EU Council in 2009, parPcularly the conference Ptled “How 
to EffecPvely Educate and Inform About Development.”2 

Global Development Educa2on as Part of Official Development Coopera2on 

Since 2002, development cooperaPon acPviPes in the Czech Republic have been coordinated based on 
government-approved strategies. The Development CooperaPon Concept for 2002–2007 included 
Development EducaPon but without a clear definiPon or specific objecPves. However, the 2010–2017 
Development CooperaPon Concept formally introduced the GDE concept, incorporaPng an official definiPon 
and linking it to the objecPves outlined in the dra{ NaPonal Strategy for GDE.3 

 
2 https://fors.cz/wp-content/uploads/2012/08/zprava_o_GRV_v_ceske_republice_v_letech_2008_20101.pdf 
 

3 hBps://fors.cz/wp-content/uploads/2012/08/zprava_o_GRV_v_ceske_republice_v_letech_2008_20101.pdf  
 

https://www.clovekvtisni.cz/media/publications/1051/file/008-spole-n-sv-t.pdf
https://fors.cz/wp-content/uploads/2012/08/zprava_o_GRV_v_ceske_republice_v_letech_2008_20101.pdf
https://fors.cz/wp-content/uploads/2012/08/zprava_o_GRV_v_ceske_republice_v_letech_2008_20101.pdf
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The aforemenPoned 2008 European Global EducaPon Peer Review Process in the Czech Republic 
recommended: 

• further development of GDE, 
• its integraPon into the decentralized educaPon system, 
• the creaPon of a NaPonal Strategy for GDE, ensuring a consistent definiPon. 

In 2011, the MFA, with support from the MEYS, approved the first NaPonal Strategy for Global Development 
EducaPon (2011–2015). This marked the first Pme that GDE was officially defined4 at the governmental level. 

The NaPonal Strategy has since been updated, and the current valid strategy is the “Strategy for Global 
Development EducaPon and Awareness on Global InterconnecPons for 2018–2030” (menPoned in this report 
also as “Strategy for Global Development EducaPon”) This strategy builds upon exisPng naPonal strategic 
documents and aligns with their objecPves. 

At the European Congress on Global EducaPon in Dublin (November 2022), the European DeclaraPon on Global 
EducaPon to 2050 (Dublin DeclaraPon) was adopted. As a result, the Czech Republic has prioriPzed the use of 
the term “Global Educa2on” (GE)5 over Global Development EducaPon (GDE). 

 

  

 
4 As it can be seen in pages 3-4 of this report. 
5 For its definition see page 4 of this report. 

https://static1.squarespace.com/static/5f6decace4ff425352eddb4a/t/5fce1274cded405bb8ff7327/1607340662599/GE-Czech+Republic.pdf
https://mzv.gov.cz/file/1756144/National_Strategy_for_Global_Development_Education_2011_2015.pdf
https://mzv.gov.cz/file/1756144/National_Strategy_for_Global_Development_Education_2011_2015.pdf
https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/strategie_grv_2018_2030.html
https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/strategie_grv_2018_2030.html
https://mzv.gov.cz/public/15/ca/36/5173233_3097975_The_Dublin_Declaration.pdf
https://mzv.gov.cz/public/15/ca/36/5173233_3097975_The_Dublin_Declaration.pdf
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2. KEY POLICY DOCUMENTS ON 
GLOBAL EDUCATION 
Lenka Pánková 

 

2.1 Policy Documents by Key Stakeholders 
The key policy documents in the implementaPon of Global CiPzenship EducaPon (GCE) in the Czech Republic 
include the following documents: 

Ministry of Foreign Affairs of the Czech Republic (MFA) 
• Strategy for Czech Development Cooperation 2018–2030 
o The Strategy for Czech Development Cooperation 2018–2030, approved by the Government 
of the Czech Republic (Resolution No. 591, August 21, 2017), defines the main principles for the 
implementation of development cooperation and humanitarian aid within the framework of the UN 
Agenda for Sustainable Development. 
• Strategy for Global Development Education and Awareness on Global Interconnections 2018–
2030 
o This strategy was developed in collaboration with stakeholders from the public, academic, 
non-profit, and private sectors, coordinated through the GDE Working Group within the Council for 
Development Cooperation.  
• Dublin Declaration on Global Education to 2050 
o The Dublin Declaration provides a strategic framework for improving and advancing GE in 
Europe up to 2050.  

 

Ministry of Educa2on, Youth and Sports of the Czech Republic (MEYS) 
• Main Directions of Czech Educational Policy 2030+ 
o This document outlines the strategic goals for Czech educational policy until 2030+, defining 
the main pathways and measures for achieving these objectives. 
• Strategy for Educational Policy of the Czech Republic up to 2030+ 
o The 2030+ Strategy is a key document for the development of the Czech education system in 
the decade 2020–2030+. It aims to modernize the education system across regional schooling, 
extracurricular and non-formal education, and lifelong learning. The strategy also addresses 
persistent challenges in the Czech education sector while preparing the system for future 
developments. 
• Long-Term Plan for Education and Development of the Czech Education System 2023–2027 

https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/strategie_zahranicni_rozvojove.html
https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/strategie_grv_2018_2030.html
https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/strategie_grv_2018_2030.html
https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/dublinska_deklarace_1.html
https://msmt.gov.cz/file/51582/
https://msmt.gov.cz/vzdelavani/skolstvi-v-cr/strategie-2030
https://msmt.gov.cz/vzdelavani/skolstvi-v-cr/dlouhodoby-zamer-cr-2023-2027
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o This document sets out the educational policy goals and presents national-level measures that 
will be implemented at the regional level through each region’s specific long-term education plans. 

 

Ministry of the Environment of the Czech Republic (ME) 
• Strategic Framework Czech Republic 2030 (also Czech Republic 2030 Framework) 
o The Czech Republic 2030 Framework is an overarching strategic document that integrates the 
economic, social, and environmental pillars of sustainable development. It establishes a long-term 
vision for the country‘s development and translates the UN Sustainable Development Goals (UN 
SDGs) into a national context. 
• Second Implementation Plan of the Strategic Frameworks Czech Republic 2030 (2022–2025) 
o This Implementation Plan addresses policy gaps in achieving the Czech Republic 2030 goals by 
identifying and filling deficiencies in the public administration’s current strategies. 
• Second Report on Quality of Life and Sustainability (2024) 
o This report regularly evaluates the implementation of the Czech Republic 2030  framework, 
which aligns the global Agenda 2030 with national policies. The assessment is based on a set of 
indicators, available online at https://www.sdg-data.cz/. 

 

2.2 Policies and Plans – Their Context and Development in 
the Field of Global Educa0on 
This chapter focuses on key strategic documents that shape Global EducaPon (GE) within both the Czech and 
internaPonal contexts. These documents provide a framework for the implementaPon of Global EducaPon 
projects, including the GET project. 

Agenda 2030 for Sustainable Development 

Agenda 2030, adopted by the United NaPons in 2015, defines 17 Sustainable Development Goals (SDGs), which 
are crucial for GE. Goal 4 (Quality EducaPon) highlights the importance of ensuring inclusive and equitable 
educaPon and promoPng lifelong learning opportuniPes for all. In parPcular, Target 4.7 supports educaPon for 
sustainable development, global ciPzenship, and cultural diversity.  

Policy Documents – Ministry of Foreign Affairs of the Czech Republic 

Strategy for Czech Development CooperaPon 2018–2030 

This strategy recognizes the importance of “strengthening the integra3on of development themes in formal 
and non-formal educa3on through GDE and awareness-raising ini3a3ves. Incorpora3ng sustainable 
development topics into the educa3on system with methodological and didac3c support for educators.” 

https://www.cr2030.cz/system/files/2024-12/CR-2030-s-vyhledem-do-2050_0.pdf
https://www.cr2030.cz/sites/cr2030/files/featured_images/Implementac%25CC%258Cni%25CC%2581-pla%25CC%2581n-2022-2025.pdf
https://www.cr2030.cz/system/files/2024-12/III_material_2.-zprava-o-kvalite-zivota_final.pdf
https://www.sdg-data.cz/
https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/strategie_zahranicni_rozvojove.html
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The implementaPon of this goal is aligned with the Strategy for Global Development EducaPon. 

The Strategy for Global Development EducaPon and Awareness on Global InterconnecPons 2018–2030 
comprehensively defines the general objecPves of GDE, emphasizing the development of specific skills, 
a}tudes, and values necessary for acPve global ciPzenship. It outlines key themaPc areas, including 
globalizaPon and interdependence, human rights, and global challenges such as conflict and peace, literacy, 
and poverty, as well as humanitarian aid and development cooperaPon. The strategy also establishes core 
principles of GDE, highlighPng solidarity, sustainability, openness, and criPcal thinking. 

In terms of its implementaPon, the strategy idenPfies key target groups, primarily students and teachers across 
all educaPonal levels, as well as parPcipants in the non-formal educaPon sector. It also specifies the main actors 
involved in GDE and their respecPve roles, including government ministries such as the MFA, the MEYS, and 
the ME, along with themaPc councils, educaPonal and research insPtuPons, the Czech School Inspectorate, 
and various NGOs. 

The document sets out the Czech Republic’s primary objecPve in GDE and awareness-raising on global 
interconnecPons, which is “to ensure that all ci3zens have access to informa3on on global development, 
mo3vate them to take an ac3ve role in addressing global challenges, and equip them with the necessary 
competencies to contribute to sustainable global development. In line with Agenda 2030, the Strategic 
Framework Czech Republic 2030, and the Strategy for Czech Development Coopera3on 2018–2030, the Czech 
Republic aims to fulfill selected Sustainable Development Goals within its priority thema3c areas.” The strategy 
also outlines several cross-cu}ng thema2c areas, integraPng various global issues. 

 
Interconnectedness of the World and Mutual Dependence 
Understanding the world as a whole and recognizing how people, places, and environments are inseparably connected 
and interdependent. Awareness that events and decisions at the individual, community, and state levels have global 
consequences. 
Diversity of the World 
Understanding the differences and similaripes among people, environments, and nature in the ways of life around the 
world, and fostering respect for diversity. 
Environment 
Recognizing the need to preserve and improve the quality of life and the environment in all parts of the planet, taking into 
account both people and ecosystems. 
Poverty and Inequality 
Understanding the causes and consequences of poverty and the underlying principles that create structural inequalipes in 
society. 
Human Rights 
Comprehending the significance of universal human rights, striving for their protecpon and respect, and promopng human 
dignity. Understanding rights and responsibilipes and their impact on development within a global context. 
Peace and Conflict Resolu@on 
Understanding the nature of conflicts, their impact on development and human lives, the necessity of conflict resolupon, 
and how issues of peace and conflict are intertwined with social juspce, equality, and rights. 

 

https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/strategie_grv_2018_2030.html
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GDE fosters an understanding of these areas, encourages the idenPficaPon of connecPons, promotes criPcal 
thinking, and shapes a}tudes and behaviors. Given the complexity of the contemporary world, emphasis is 
placed on the interconnectedness between local, regional, and global dimensions, as well as on the 
relaPonships spanning all levels—from the personal and community levels to regional, naPonal, macro-regional 
(European), and global scales. 

 
The strategy also outlines examples of GDE themes, among which we can find all the topics covered by the GET project 
(marked in bold). 
 
GlobalizaDon (economic, cultural, social, poliDcal) and the interconnectedness of the world 
World trade and its impact on development 
MigraDon in the world 
InternaKonal insKtuKons and their role in world development 
Fundamental human rights, children's rights, the rights of the elderly, and the rights of various minoriKes (including gender 
equality) 
Equal opportuniKes and respect for diversity 
Democracy and good governance 
Global challenges and Sustainable Development Goals (eradicaKng poverty and reducing inequaliKes worldwide; 
eliminaKng hunger and ensuring food security; public health and quality of life; quality educaKon; gender equality; clean 
water, sanitaKon, and hygiene; decent work and sustainable economic development; industry, innovaKon, and 
infrastructure; sustainable ciKes and communiKes; responsible producKon and consumpKon; climate acDon and 
sustainable use of resources and energy; peace, non-violence, jusKce, and responsible insKtuKons; global partnerships 
for sustainable development) 
Humanitarian aid and development cooperaKon (development, its concept and cultural condiKoning; history, moKves, 
goals, and principles of humanitarian aid and development cooperaKon; actors in internaKonal humanitarian aid and 
development cooperaKon; acKviKes of the Czech Republic and the EU in the field of humanitarian aid and development 
cooperaKon) 

In several areas, Global EducaPon themaPcally overlaps with Educa2on for Sustainable Development and Civic 
Educa2on, while placing a stronger emphasis on the global aspect. 
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Policy Documents – Ministry of Educa2on, Youth and Sports of the Czech Republic 

The Main DirecPons of Czech EducaPonal Policy 2030+ serve as an introductory document for the Strategy for 
Educa2onal Policy of the Czech Republic up to 2030+. This document defines two strategic goals (i.e., what we 
aim to achieve) and four strategic lines (i.e., the means and pathways to achieve these goals). 

Strategic Goals (SG): 
• SG1: Focus educaPon more on developing competencies necessary for acPve civic, professional, and 

personal life. 
• SG2: Reduce inequaliPes in access to quality educaPon and enable students to maximize their 

potenPal. 

Strategic Lines (SL): 
• SL1: TransformaPon of educaPonal content and methods. 
• SL2: Support for teachers, school principals, and other educaPon professionals. 
• SL3: Strengthening professional capaciPes, trust, and mutual cooperaPon. 
• SL4: Increasing funding and ensuring its stability. 

The goal relevant to the GET project is Strategic Goal 1: Focus educaDon more on developing competencies necessary 
for acDve civic, professional, and personal life. This strategic goal responds to the challenges of the present (related to 
the pace of societal change) and emphasizes that "educaKon should prepare students to be able to respond to all these 
challenges. They must be capable of applying and uKlizing the knowledge, skills, a]tudes, and values acquired both in 
and outside of school." 

For this reason, there is an increasing emphasis on the development of literacies and competencies in educaKon, at the 
expense of mere transmission of informaKon and knowledge. 

The term competence is generally perceived as broader than literacy. Literacies (such as reading literacy, 
numerical literacy, and scienPfic literacy) are typically more directly linked to subject-specific structures (i.e., 
they are more closely Ped to specific school subjects). In contrast, competencies (especially when referred to 
as key competencies) are o{en explicitly considered cross-disciplinary (see the box below). 

Literacy refers to a student’s ability to apply acquired knowledge, skills, a]tudes, and values Ked to specific educaKonal 
content in solving various tasks and real-life situaKons. … By developing literacy, teachers bring educaKon closer to real-
world problems and situaKons that students encounter or are likely to face in their lives. (NÚV, n.d., p. 2) 

Key Competencies represent a set of knowledge, skills, abiliKes, a]tudes, and values essenKal for the personal 
development and engagement of every member of society. … Key competencies do not exist in isolaKon; they intertwine 
in various ways, are mulKfuncKonal, and have a cross-disciplinary nature. They can only be acquired as the outcome of 
the overall educaKonal process. Therefore, all educaKonal content, acKviKes, and school experiences must contribute to 
their formaKon and development. (NÚV, 2017, p. 10; cf. ČŠI, 2018b) 

The emphasis on acquiring key competencies was already highlighted in 2001 in the White Paper (NaPonal 
Program for the Development of EducaPon in the Czech Republic). In the Framework EducaPonal Programs for 
Primary EducaPon, the development of key competencies was established as an educaPonal goal. 

https://msmt.gov.cz/file/51582/
https://msmt.gov.cz/vzdelavani/skolstvi-v-cr/bila-kniha-narodni-program-rozvoje-vzdelani-v-cr
https://msmt.gov.cz/vzdelavani/skolstvi-v-cr/bila-kniha-narodni-program-rozvoje-vzdelani-v-cr
https://www.edu.cz/wp-content/uploads/2023/07/RVP_ZV_2023_cista_verze.pdf
https://www.edu.cz/wp-content/uploads/2023/07/RVP_ZV_2023_cista_verze.pdf
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“Primary educa3on should help students shape and gradually develop key competencies and provide a reliable 
founda3on for general educa3on, par3cularly oriented towards real-life situa3ons and prac3cal ac3ons.” 

The Strategy for EducaPonal Policy of the Czech Republic up to 2030+ is based on the Main Direc2ons of Czech 
Educa2onal Policy 2030+. The 2030+ Strategy is a general, overarching document that outlines the prioriPes 
to be addressed within the designated period, parPcularly in the areas of regional educaPon, extracurricular 
and non-formal educaPon, and lifelong learning. 

 
Structure of the Strategy  
 
STRATEGIC OBJECTIVES 
 
Strategic ObjecDve 1: Focus educaKon more on the aquisiKon of competencies needed for an acKve civic, professional, 
and personal life. 
Strategic ObjecDve 2: Reduce inequaliKes in access to quality educaKon and pave the way for the maximum development 
of the potenKal of children, pupils, and students. 
 
Strategic Lines 
Strategic Line 1: Transforming the content, methods, and assessment of educaKon 
1.1 Transforming the content, methods, and forms of educaKon 
1.2 InnovaKon in EducaKon 
1.3 EvaluaKon in educaKon 
1.4 Digital learning 
1.5 Civic educaKon 
1.6 Safe environment in schools, development of parKcipaKon and autonomy 
1.7 VocaKonal educaKon in upper secondary and post-upper secondary vocaKonal schools 
1.8 Non-formal educaKon and lifelong learning 
Strategic Line 2: Equal access to quality educaKon 
2.1 Reducing external differenKaKon in educaKon 
2.2 DispariKes and segregaKon 
2.3 Case management and interministerial cooperaKon 
Strategic Line 3: Support for teaching staff 
3.1 Comprehensive career training and support system 
3.2 SupporKng the pedagogical work of schools 
Strategic Line 4: Increasing professional capacity, trust and mutual cooperaKon 
4.1 ConcentraKon of professional capaciKes 
4.2 Improving the use of data and increasing the relevance and quality of educaKonal research 
4.3 Reducing the non-teaching burden on schools 
4.4 Strengthening informaKon, communicaKon, and cooperaKon 
Strategic Line 5: Increasing funding and ensuring its stability 
5.1 Securing funding under the individual strategic lines 

 

 

https://msmt.gov.cz/vzdelavani/skolstvi-v-cr/strategie-2030
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Content of the Strategy for EducaKonal Policy of the Czech Republic up to 2030+ Relevant to the GET Project  
 
In Strategic Line 1 (Transforming the content, methods, and assessment of educaKon), the objecKve is to develop an 
educaKon system that enables students to acquire competencies applicable in their personal, civic, and professional lives. 
This secKon is divided as follows: 
1.1 Transforming the content, methods, and forms of educaKon 
1.2 InnovaKon in EducaKon 
1.3 EvaluaKon in educaKon 
1.4 Digital learning 
1.5 Civic educaKon 
1.6 Safe environment in schools, development of parKcipaKon and autonomy 
1.7 VocaKonal educaKon in upper secondary and post-upper secondary vocaKonal schools 
1.8 Non-formal educaKon and lifelong learning 
 
SecKon 1.5. – Civic educaDon includes: 
1. Support for the development of civic competencies, which encompasses skills related to criKcal thinking and complex 
problem-solving, as well as the ability to construct and develop arguments. It also includes construcKve parKcipaKon in 
local acKviKes and decision-making processes at all levels—from local and naKonal to European and internaKonal. Another 
key aspect is media literacy, which involves the ability to criKcally evaluate both tradiKonal and new forms of media, 
analyze media content, and understand the role and funcKon of media in democraKc socieKes. AddiKonally, this 
competency involves the ability to search for and verify informaKon effecKvely. These intervenKons will target children, 
pupils, students, their parents, and the wider public. 
2. IncorporaKon of sustainable development principles into educaKon, which emphasizes cross-cu]ng integraKon of 
sustainability across educaKonal methods and forms. This is essenKal for understanding the interconnectedness of 
economic, social, and environmental aspects of development at local, regional, naKonal, and global levels. The goal is to 
ensure that all learners acquire the knowledge and skills necessary to promote sustainable development, including 
educaKon for sustainable lifestyles, climate change, human rights, gender equality, tolerance, the promoKon of a culture 
of peace and non-violence, ciKzenship, and the recogniKon of cultural diversity and the role of culture in sustainable 
development. 
 
SecKon 1.6 – Safe environment in schools, development of parDcipaDon and autonomy – emphasizes the development 
of student engagement in civic life, parKcipaKon in school acKviKes, and the integraKon of interdisciplinary connecKons 
into projects and acKviKes conducted outside the school environment. 
 
SecKon 1.8 – Non-formal educaDon and lifelong learning – highlights the promoKon of volunteering, staKng: "We will 
further support volunteering to foster solidarity and tolerance among people, recognize it within formal educapon, and 
create opportunipes for broader public parpcipapon in volunteer acpvipes." 
 
Strategic Line 3: Support for Teaching Staff addresses the development of schools as learning organizaDons, staDng: 
“ConKnuous professional development (DVPP) will focus significantly on methodological support to transform schools into 
learning organizaKons and promote effecKve forms of teacher educaKon, such as mutual professional sharing, ongoing in-
school support, collaboraKon among schools within specific regions, and joint iniKaKves for teacher development.” 
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The Long-Term Plan for EducaPon and Development of the Czech EducaPon System 2023–2027 serves as an 
implementaPon document for Strategy 2030+, currently covering the second implementaPon period (2023–
2027). These long-term plans are developed for the enPre regional educaPon system, defining the framework 
for regional educaPon strategies, aligning the state and regional approaches, parPcularly in se}ng educaPon 
system parameters and policy objecPves in the Czech Republic. 

In addiPon to Strategy 2030+, from which it derives, the Long-term Plan 2023–2027 integrates other strategic 
documents and legislaPve regulaPons, while reflecPng naPonal, European, and global policies and 
recommendaPons. It is parPcularly aligned with the strategic document Czech Republic 2030 (2015) and the 
Government Program Statement of the Czech Republic (2022). It also incorporates recommendaPons from the 
Government Council for Sustainable Development, the European Commission, and other strategic and 
programmaPc documents. 

One of the tools for implemenPng measures and translaPng the document into pracPce is promoPng 
educaPonal innovaPon, especially to support competency development. The range of educa2onal methods 
and forms should be sufficiently diverse, allowing for an individualized approach to each student. EducaPonal 
innovaPons refer to new teaching methods, knowledge transfer, and competency-building approaches that 
differ from tradi2onal frontal teaching. These include project-based and experien2al learning, educa2on 
outside school premises (e.g., in memory ins2tu2ons, eco-centers, science centers, and other educa2onal 
organiza2ons), and even direct outdoor learning. Ac2ve learning methods such as situaPonal learning, place-
based educaPon, experienPal pedagogy, and engaged learning are also emphasized. 

Cross-cu[ng themes, such as sustainability, human rights, gender equality, environmental educa2on, global 
and development educa2on, and media literacy, benefit from innovaPve teaching methods, which allow for 
a deeper understanding of complex topics. Teachers should be supported in implemenPng formaPve 
assessment, which can significantly enhance students' educaPonal progress by fostering self-reflecPon, 
personal progress tracking, and providing more precise feedback. 

InnovaPve educaPonal approaches should also promote entrepreneurial thinking and crea2vity—the ability 
to idenPfy opportuniPes and ideas to create value, whether financial, cultural, or social. Entrepreneurial skills 
can also help schools build stronger connecPons within their local communiPes and engage students in solving 
local challenges. 

As part of the cross-cu}ng measures in the Long-term Plan for EducaPon, a strong emphasis is placed on 
Educa2on for Sustainability. 

Sustainability can be understood as educaPon for social transformaPon aimed at creaPng more sustainable 
sociePes. The promoPon and development of ESD is one of the cross-cu}ng themes that resonates at global, 
European, and naPonal levels. It is a comprehensive concept that encompasses interconnected environmental, 
economic, and social issues, expanding environmental educaPon to include a broad range of development-
related topics (see the UNECE Strategy for EducaPon for Sustainable Development 2005–2015, the NaPonal 
Strategy for Global Development EducaPon and Awareness on Global InterconnecPons 2018–2030, and the 
Dublin DeclaraPon on Global EducaPon to 2050). It emphasizes a balanced perspecPve on high-quality 

https://msmt.gov.cz/vzdelavani/skolstvi-v-cr/dlouhodoby-zamer-cr-2023-2027
https://www.cr2030.cz/en
https://vlada.gov.cz/cz/programove-prohlaseni-vlady-193547
https://www.databaze-strategie.cz/cz/osn-un/strategie/unece-strategie-pro-vzdelavani-pro-udrzitelny-rozvoj-2005?typ=download
https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/strategie_grv_2018_2030.html
https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/strategie_grv_2018_2030.html
https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/dublinska_deklarace_1.html
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environmental condiPons, economic and social development, long-term sustainability and resilience, and also 
highlights the importance of acPve parPcipaPon in educaPon and society. 

At the internaPonal level, UNESCO has introduced its Agenda for Sustainable Development unPl 2030, which 
includes objecPves such as reducing inequaliPes, gender equality, and access to quality educaPon. EducaPon 
for sustainability is parPcularly crucial due to the intensifying climate crisis. By 2030, according to UNESCO, all 
learners should have access to the knowledge and skills necessary to support sustainable development. 

Sustainable development encompasses a wide range of topics, from environmental and climate issues to global 
and development educaPon, the development of civic competencies and criPcal thinking, and an emphasis on 
well-being. The Czech Republic has followed this trend through its strategic framework, Czech Republic 2030. 

A specific focus within this field is criPcal and effecPve informaPon literacy, including media literacy, which 
involves acquiring competencies for evaluaPng sources and informaPon (including idenPfying disinformaPon 
and misinformaPon). In 2022, the European Commission developed the “Guidelines for Teachers and Educators 
on Tackling DisinformaPon and PromoPng Digital Literacy through EducaPon and Training”, further emphasizing 
the importance of digital literacy in sustainable educaPon. 

Policy Documents – Ministry of the Environment of the Czech Republic 

The Strategic Framework Czech Republic 2030 responds to the SDGs and represents the Czech Republic’s 
contribuPon to their fulfillment. In the field of educaPon, it sets the following objecPve: “Educa3on develops 
individuals’ poten3al and their ability to manage and influence change while fostering a cohesive society 
oriented towards sustainable development.” 

The specific sub-goals are defined as follows: 
1. The educaPon system is inclusive and permeable, avoiding the early selecPon of pupils into talented 
and non-talented categories and reducing the dependence of educaPonal pathways and outcomes on 
socioeconomic background. 
2. The educaPon system supports teachers and educators, enabling them to introduce necessary changes 
and act as guides for learners in a changing world. It maintains strong connecPons with real-world contexts and 
acPvely engages all stakeholders in educaPon. 
3. EducaPon ensures universal access to the development of transferable competencies, essenPal for 
acPve civic, professional, and personal life. The system provides an adequate general foundaPon necessary for 
further educaPon, parPcipaPon in society, and understanding the interconnectedness of the modern world. 
4. The lifelong learning system is publicly guaranteed and widely accessible, focusing on both vocaPonal 
educaPon and the development of transferable skills. 

In the Second ImplementaPon Plan of the Strategic Plan Czech Republic 2030 (2022–2025), the strategic 
objecPves are further elaborated into specific sub-goals. 

 

 

https://www.cr2030.cz/system/files/2024-12/CR-2030-s-vyhledem-do-2050_0.pdf
https://www.cr2030.cz/sites/cr2030/files/featured_images/Implementac%25CC%258Cni%25CC%2581-pla%25CC%2581n-2022-2025.pdf
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The specific sub-goals related to the GET project are highlighted in bold (see above) and are also reflected in the following 
state measures aimed at achieving these goals (only a selecKon relevant to the GET project is included): 
Goal 4.2 – Support for teachers and their collaboraKon with the wider community 
* Preparing children to manage change and adapt. 
* Defining key areas for teacher educaKon, including digitalizaKon and sustainable development. 
Goal 4.3 – EducaKonal content: s strong common foundaKon and good sot skills 
* Sustainable development should be integrated as a principle into educaKonal strategies. 
* Cross-cu]ng themes (systems thinking, health educaKon, environmental educaKon) should be strengthened in the 
future. 
* Sot skills should be incorporated across all disciplines, with subjects and topics being interconnected to encourage 
contextual thinking (e.g., mathemaKcs – physics – chemistry – biology). 
* Efforts to define educaKon for sustainable development, emphasizing a general foundaKon + creaKvity + learning in 
context + acKve learning methods (instead of tradiKonal lecture-based instrucKon). 
Goal 4.4 – Accessible Lifelong Learning 
* Focusing on new challenges in lifelong learning, including democracy, creaKvity, and environmental educaKon. 

 

The ME evaluated the implementaPon of the Strategic Framework Czech Republic 2030 in the Second Report 
on Quality of Life and Sustainability (2024). 

Regarding teacher educaKon (Goal 4.2, see above), the report states: 

“There is no official career development system for educators within the Czech educaKon system that recognizes the 
quality of teaching, parKcipaKon in further educaKon, and professional growth. Although there are efforts, such as 
projects by university faculKes of educaKon aimed at improving the quality of future teachers and bridging the gap 
between novice and experienced teachers, many measures remain unestablished. However, several projects contribute 
to improving the situaKon.” 

For Goal 4.3 (see above), the report states: 

“The Strategy for Educaponal Policy of the Czech Republic up to 2030+ (Strategy 2030+) focuses on acquiring competencies 
necessary for acpve civic, professional, and personal life, as well as transforming educaponal content, methods, and 
assessment. Simultaneously, revisions of the Framework Educaponal Programs (FEP) are underway. Within Strategy 
2030+, there is an emphasis on integrapng the principles of sustainable development into educapon.” 

The report also assesses that “the development of educapon towards a solid general foundapon, creapvity, and contextual 
learning is supported by the Strategy for Educaponal Policy of the Czech Republic unpl 2030+. The achievement of this goal 
will also be influenced by the structure of the updated FEP.” 

A specific measure for Goal 4.3 is: Maintaining and strengthening educapon for sustainable development in the FEP and 
its implementapon. / Incorporapng the goals of the Strategy for Educaponal Policy of the Czech Republic up to 2030+ 
related to educapon for sustainable development into the upcoming FEP revision. 

 

https://www.cr2030.cz/system/files/2024-12/III_material_2.-zprava-o-kvalite-zivota_final.pdf
https://www.cr2030.cz/system/files/2024-12/III_material_2.-zprava-o-kvalite-zivota_final.pdf
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2.3 Levels and Forms of Implementa0on of Global 
Educa0on 
The NaPonal Programme for the Development of EducaPon (also known as the White Paper) defined new 
principles of curriculum policy in 2002. Curriculum documents are developed at two levels: state and school. 

At the state level, the curriculum system is represented by FEPs, which establish mandatory educaPonal 
frameworks for different stages of educaPon, including preschool, primary, and secondary educaPon. 

At the school level, educaPon is implemented through School Educa2onal Programs (SEPs). 

The FEP serves as the binding curriculum document for schools, upon which each school designs its SEP. 

 
Main CharacterisDcs of the Czech EducaDon System 
Schools are managed within the public administraKon system, with responsibiliKes divided among central governing 
bodies, regions, and municipaliKes. 
 
The MEYS, as the state administraKve body for educaKon, is responsible for: 
- overseeing the state, concept, and development of the educaKon system, 
- allocaKng financial resources from the state budget, 
- defining qualificaKon requirements and working condiKons for teachers, 
- determining the framework content of educaKon from preschool to secondary levels, 
- approving educaKonal programs for higher vocaKonal schools, 
 
Regions are responsible for establishing: 
- secondary schools (ISCED 3), 
- conservatories (ISCED 2, ISCED 3, ISCED 5), 
- higher vocaKonal schools (ISCED 6), 
 
MunicipaliDes are responsible for establishing: 
- kindergartens (ISCED 0), 
- primary schools, including lower secondary educaKon (ISCED 1, ISCED 2), 
- ensuring compulsory preschool and school educaKon. 
 
Note: 
Primary schools, including lower-secondary educaKon, are established by municipaliKes. In the Czech Republic, the 
average number of schools per municipality is 1.37, meaning there are over 2,350 school founders in absolute terms. 
 
 

Global EducaPon is incorporated into formal primary educaPon within the Framework Educa2onal Program 
for Primary Educa2on (FEP PE) through the cross-curricular theme “Educa3on towards Thinking in European 
and Global Contexts.” AddiPonally, it is parPally represented in other cross-curricular themes, such as 
Environmental EducaPon. 

https://msmt.gov.cz/vzdelavani/skolstvi-v-cr/bila-kniha-narodni-program-rozvoje-vzdelani-v-cr
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In the Czech Republic, cross-curricular themes have been part of the educaPon system since 2007, when 
primary schools gradually transiPoned to this new curriculum framework—the FEP PE. Teaching based on this 
program began in Grade 1 (primary level) and Grade 6 (lower secondary level) during the 2007/2008 school 
year. 

The first methodological support from the state was published in 2011 in the form of the document 
“Recommended Expected Outcomes – Methodological Support for Cross-Curricular Themes.” This material 
introduced a significant shi{ by moving the emphasis from European to global contexts. The original focus on 
Europe in the early versions of the FEP was influenced by the poliPcal climate at the Pme, parPcularly the Czech 
Republic’s accession to the European Union in 2004. This shi{ towards global themes was further confirmed 
and recommended in the Recommended Expected Outcomes and later reinforced in 2015 through 
methodological materials defining themaPc areas (Thema3c Areas of Global Development Educa3on for 
Primary Schools). 

The primary curriculum document, the FEP PE, has been updated by the MEYS 2017, 2021, and 2023. 

On December 30, 2024, the MEYS approved the revised FEP PE.  

Under this document, GE can be implemented through new cross-curricular themes, primarily “Society for All” 
and “Sustainable Environment.” AddiPonally, it will also be incorporated into some expected learning outcomes 
within selected educa3onal areas. 

The voluntary implementa2on of the newly adjusted SEPs will begin in September 2025 for Grades 1 and 6. 
The mandatory implementa2on will take effect in September 2027 for the same grades. From the 2031/32 
school year, the new FEP PE will be compulsory for all grade levels. 

The MFA has been the most significant and long-term donor supporPng GE through the Czech Development 
Agency (CZDA) as part of the Czech Development CooperaPon Program. Since 2004, it has funded GE projects 
through a special grant program called Global (Development) Educa3on and Public Awareness, which is an 
integral part of Czech foreign development cooperaPon. 

 

The Role of Non-Governmental Organiza6ons in Global Educa6on 

In the field of GE, most examples of good pracPces in formal, non-formal, and informal educaPon have long 
been developed and implemented by NGOs. Thanks to their acPviPes, o{en supported by the MFA and the 
MEYS, numerous methodological and educaPonal materials and training programs have been created. Most of 
these resources are available on the website www.globalnivzdelavani.cz. 

The main roles and responsibili2es of NGOs in the Field of Global Educa2on are: 

• Monitor current educaPonal trends and global and development issues at both naPonal and 
internaPonal levels. Their direct experience in development pracPce allows them to bring expert 
informaPon and new or emerging topics such as migraPon, food security, responsible travel, and more. 

https://prohlednout.rvp.cz/zakladni-vzdelavani/vzdelavaci-oblasti
http://www.globalnivzdelavani.cz/
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• Introduce proven educaPonal programs and innovaPve methods from abroad into Czech schools, 
including iniPaPves such as World School, Global Storylines, Philosophy for Children, and tools for 
tracking students’ a}tudes. 

• Collaborate with universiPes and teacher training faculPes to ensure that students—future teachers—
gain a systemaPc understanding of GE principles and methods, for example, through courses led by 
NGOs. 

• Test new educaPonal methods, develop methodological materials for teachers, and organize various 
forms of professional development, such as seminars, online courses, and summer schools. They also 
provide methodological support to schools, ensuring a broader impact than individual schools could 
achieve alone. 

• Implement long-term projects that foster the development of GE in the Czech Republic and contribute 
to knowledge management in this field. 

• Connect various actors in educaPon, including schools, insPtuPons, academic research, and interest 
groups, creaPng a plalorm for experience-sharing and mutual learning. 

• Expand educaPonal acPviPes beyond the school environment, involving parents and local 
communiPes, and linking GE with awareness campaigns, thereby reaching a broader audience. 

• Help dismantle stereotypes about the Global South and global issues within the school environment. 

2.4 Evalua0on of the Implementa0on of Global Educa0on 
The Strategy for Global Development EducaPon and Awareness on Global InterconnecPons 2018–2030 was 
prepared by the MFA in consultaPon with all relevant stakeholders and the Council for Development 
CooperaPon. The Strategy for Global Development EducaPon was approved by the leadership of the MFA and 
subsequently submifed for approval to the MYES. 

Its implementaPon is supported by three-year ac2on plans (2018–20, 2021–23, 2024–26), the Working Group 
on GDE under the Council for Development CooperaPon, and the involvement of key stakeholders in the 
Commifee on EducaPon for Sustainable Development under the Government Council for Sustainable 
Development. 

A major milestone in GDE was the preparaPon and adopPon of the new European framework strategy—the 
Dublin DeclaraPon on Global EducaPon to 2050. The preparaPon process was led by the Global EducaPon 
Network Europe (GENE) in 2022, with the Czech Republic acPvely parPcipaPng at both the governmental and 
non-governmental levels, parPcularly during its Presidency of the Council of the EU. 

Following the adopPon of the Dublin DeclaraPon, the Czech Republic supported its implementaPon financially 
and through several conferences at both governmental and non-governmental levels. The MFA, in cooperaPon 
with FoRS, also ensured the official translaPon of the Dublin DeclaraPon into Czech. In coordinaPon with the 
MEYS, the Czech Development Agency, and FoRS, the Czech Republic aligned its terminology with European 

https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/strategie_grv_2018_2030.html
https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/dublinska_deklarace_1.html
https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/dublinska_deklarace_1.html
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standards, transiPoning from Global Development EducaPon to Global EducaPon, a term that befer reflects 
the actual content and focus of the related acPviPes6 

The objecPves and themaPc prioriPes of GDE are further developed according to the responsibiliPes of 
individual stakeholders and include performance indicators within the three-year AcPon Plan. The Working 
Group on GDE under the Council for Development CooperaPon is responsible for coordinaPng the preparaPon, 
monitoring, and evaluaPon of the AcPon Plan. 

The AcPon Plan allows for ongoing responses to emerging challenges at the naPonal, European, and global 
levels, facilitates coordinaPon among different GDE actors, and ensures coherence with other relevant areas of 
educaPon and sustainable development in the Czech Republic. 

The implementa2on of the Strategy for Global Development Educa2on7 is currently supported by the Ac2on 
Plan 2024–2026 

Funding 

AcPviPes in GE and awareness-raising, as outlined in the AcPon Plan, are primarily funded through resources 
managed by the MFA, which are allocated through the annual Development CooperaPon Plan. These funds are 
primarily designated to support GE in lifelong learning, with a focus on educators. Secondarily, they are used 
for awareness campaigns targePng the general public and also support relevant expert insPtuPons and the 
evaluaPon of GE acPviPes. 

AddiPonal funding is allocated by individual GE stakeholders from their own budgets, and part of the financial 
resources is secured from EU funds, including exisPng and planned grant programs aimed at supporPng GE and 
EducaPon for Sustainable Development. 

 

Monitoring and Evalua2on 

GE acPviPes are conPnuously assessed through independent evaluaPons under the supervision of the MFA. 
These evaluaPons serve as a key tool for managing and making informed decisions about the future direcPon 
of GDE and awareness on global interconnecPons, with the overarching goal of enhancing the overall quality 
of GE and Czech Development CooperaPon. 

The most recent evaluaPon of the Czech Republic’s foreign development cooperaPon grant program, 
administered by the CZDA under the Ptle “Global Development EducaPon and Public Awareness,” covered the 
2019–2021 period. 

 

6 Střednědobé vyhodnocení naplňování Strategie zahraniční rozvojové spolupráce České republiky 2018–2030 
hBps://mzv.gov.cz/public/16/6f/8b/5530702_3251881_Vyhodnoceni.doc 

 
7 also used Global Education Strategy 
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AddiPonally, ongoing monitoring of GE strategic objecPves and awareness-raising acPviPes is conducted 
through: 

• the evaluaPon of the strategy and its acPon plans by the expert working group under Council for 
Development CooperaPon,  

• assessment acPviPes conducted by the Czech School Inspectorate, 
• evaluaPons carried out by NGOs involved in GE, 
• internaPonal evaluaPon mechanisms monitoring progress in GE implementaPon. 
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3. ANALYSIS OF POLITICAL DISCOURSE 
 
Report on Interviews Conducted to Iden2fy Opportuni2es and Challenges 
in Integra2ng Global Educa2on (GE) in the Czech Republic 

Jana Poláchová Vašťatková, Dita Palaščáková 

 

3.1 Brief Descrip0on of the Methodology 
OpportuniPes and challenges related to the integraPon of GE in the Czech Republic were explored through 
research conducted between January and March 2025. Data were collected using structured interviews: the 
interview scheme followed a uniform structure developed by the project research team. 

Informants were selected based on their professional affiliaPon with insPtuPons or organizaPons that play a 
key role in shaping GE in the Czech Republic, as well as for their individual, long-standing experience with GE 
implementaPon from various posiPons relevant to the educaPonal system. Specifically, the parPcipants 
included experts in GE in the Czech Republic represenPng two ministries (the Ministry of EducaPon, Youth and 
Sports; the Ministry of Foreign Affairs), a directly managed organizaPon (the NaPonal Pedagogical InsPtute), 
FaculPes of EducaPon at two different universiPes (i.e. insPtuPons training future teachers), and non-
governmental organizaPons.  

(Note: RepresentaPves of the Czech School Inspectorate were also approached, but were not granted 
permission to parPcipate in the research.)  

Detailed Professional Profiles of the Seven ParPcipants: 
• Ministry of Educa2on, Youth and Sports (MEYS): Represented by a staff member from the Department 

of Strategies. This individual coordinates processes related to the implementaPon of Strategy 2030+ 
and its associated policy documents. Their porlolio includes cross-cu}ng topics such as GE, 
environmental educaPon, and other areas. They collaborate with expert panels, the Ministry of Foreign 
Affairs (MFA), and the Government Council for Sustainable Development. They are responsible for 
coordinaPng stakeholder networks and preparing strategic documents related to GE. 
 

• Ministry of Foreign Affairs (MFA): Represented by two colleagues: 

1. The Deputy Director of the Department for Development CooperaPon and Humanitarian Aid, 
responsible for EU development cooperaPon and humanitarian assistance. Since 2012, she has parPcipated 
in evaluaPons of internaPonal development cooperaPon in various capaciPes. In 2024, she coordinated the 
mid-term evaluaPon of the Czech Republic’s Development CooperaPon Strategy 2018–2030 and acted as 
a peer reviewer for Finland in the OECD/DAC review. She is involved in evaluaPons conducted by the EU 
Directorate-General for Humanitarian Aid and acPvely parPcipated in the negoPaPons of the Dublin 
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DeclaraPon. Within the Government Council for Sustainable Development’s Commifee on EducaPon for 
Sustainable Development, she advocates for unifying GE and Environmental EducaPon (EE) under the 
broader concept of EducaPon for Sustainable Development. 

2. The GE Officer at the MFA is responsible for preparing materials for the GE Working Group under the 
Council for Development CooperaPon and for coordinaPng the implementaPon of the Global Development 
EducaPon Strategy 2018–2030. He oversees the development, monitoring, and evaluaPon of the triennial 
AcPon Plans and supports cooperaPon between stakeholders in GE and EE. 

 
• Na2onal Pedagogical Ins2tute (NPI, directly managed by MEYS): Represented by the coordinator for 

social science educaPon, responsible for civic competencies and cross-curricular themes in the naPonal 
curriculum. He serves as the author and guarantor of curricular documents, a reviewer of textbooks, 
and a member of plalorms focused on GE. He is involved in the strategic planning of GE and 
collaborates with various stakeholders in the field. 
 

• Facul2es of Educa2on at two different universi2es: 
1. The first educator teaches an elecPve bachelor-level course enPtled Global Development EducaPon in 
Teacher Training, afended by approximately 50 students annually in two seminar groups. She also incorporates 
GE into early childhood and primary educaPon teacher training through guest lectures. GE is likewise included 
in the pre-service educaPon of social educators and teaching assistants, who are later expected to support 
teachers in implemenPng cross-curricular themes. 
2. The second educator teaches a compulsory course focused on GE enPtled Current Issues in EducaPon in an 
InternaPonal Context, afended by 70–90 fi{h-year students. She also integrates GE into didacPcs courses—
both through content and teaching methods. In her teaching, she collaborates with lecturers from non-
governmental organizaPons. In addiPon to her teaching acPviPes, she is also engaged in research on the topic: 
her dissertaPon explores the development of future teachers’ competencies in GE. 
 

• NGO / People in Need: The GE methodologist and programme guarantor has been developing the 
theme of GE within the organizaPon since 2007, through various educaPonal projects, including the 
Global Schools programme. She represents the organizaPon in the GE working group within FoRS and 
on other plalorms. People in Need was among the founding actors of GE in the Czech Republic, having 
iniPated it through the publicaPon One World in Schools (Společný svět, 2003), and today remains one 
of the leading organizaPons dedicated to GE in the country. 

A total of five online interviews were conducted, each lasPng between 60 and 80 minutes. Two researchers 
were involved in the data collecPon: one conducted the interview, while the other was present as a note-taker. 
A summary of the main ideas from each interview was compiled and sent to the parPcipants for approval. The 
researchers then analyzed the collected data and produced the present report. The structure of the report 
follows the project brief. 
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3.2 Integra0on of Global Educa0on into Formal Educa0on - 
Policies 
According to parPcipants, the internaPonal frameworks relevant to the Czech context include the Agenda 2030 
for Sustainable Development (which provides a conceptual framework and works with the Sustainable 
Development Goals – SDGs) and the OECD framework on global competence 
(hfps://www.oecd.org/en/topics/global-competence.html). Another key reference is the Dublin Declara2on, 
which provides a framework for discussion and further direcPon in educaPonal policy strategies, encompassing 
both formal and civic educaPon.  

At the naPonal level, Strategy 2030+ is the key document guiding Czech educaPon policy unPl 2030. Long-term 
plans for educaPon at the naPonal level further specifies the individual goals and objecPves of the strategy for 
a defined period. At the regional level, these are subsequently elaborated in regional long-term educaPon 
plans. However, GE is sPll in the process of gradually gaining a more prominent role within the Czech educaPon 
system. A new version of the AcPon Plan for GE is currently being developed, while the current AcPon Plan is 
undergoing evaluaPon, including the use of indicators for monitoring. 

In terms of educaPon policy actors, the MEYS represents the public sector and is responsible for se}ng the 
main direcPons of educaPonal development, with a primary focus on formal educaPon. The MFA cooperates 
with MEYS, supports GE through grant scheme, and promotes networking among stakeholders, parPcularly in 
the field of non-formal educaPon. The NPI specializes in providing methodological support, while the Czech 
School Inspectorate focuses on analyPcal mapping. 

The non-governmental sector was repeatedly idenPfied in the interviews as the main driver of GE in the Czech 
Republic. Key organizaPons include People in Need (Člověk v ysni) and its Varianty program, NaZemi, Lipka, 
ARPOK, and TEREZA. 

EducaPonal insPtuPons were primarily discussed in relaPon to FaculPes of EducaPon, which are responsible 
for the iniPal training of future teachers, as well as in relaPon to school principals and teachers at both primary 
and secondary levels. 

There is terminological inconsistency in current educaPon and across various educaPon-related policy 
documents. Different insPtuPons use different terms, these are perceived differently by various target groups, 
and mulPple concepts are used in parallel. There is a lack of a unified, overarching concept used consistently 
across contexts. A degree of convergence in terminology has been observed since the adopPon of the Dublin 
DeclaraPon in 2022. 

The main terms currently in use include, for example, Global EducaPon (GE), Environmental EducaPon and 
Awareness (EEA), and EducaPon for Sustainable Development (ESD). However, ESD is increasingly perceived as 
an umbrella concept that encompasses EEA, GE, and Civic EducaPon. 

https://www.oecd.org/en/topics/global-competence.html
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The MFA advocates for unifying GE and EEA under the ESD framework, based on the argument that ESD is more 
adaptable for use in educaPonal strategies, Framework EducaPonal Programs (FEPs), and School EducaPonal 
Programs (SEPs). 

At the level of curricular documents, there is a systemaPc effort to integrate GE into the FEPs. However, this 
process is complicated by the fact that the themes associated with GE fall under the remit of mulPple ministries. 
According to informants, this creates a number of challenges for coordinated implementaPon. At the same 
Pme, this situaPon reflects the complexity of GE as a cross-cu}ng theme that intersects mulPple areas of 
educaPon and requires inter-ministerial cooperaPon. 

Overall, this points clearly to the need for befer coordinaPon among ministries to ensure the effecPve 
integraPon of GE into the educaPon system. The fragmentaPon of terminology conPnues to hinder the 
implementaPon of GE in the Czech Republic. 

 

3.3 Integra0on of Global Educa0on into Formal Educa0on 
– Implementa0on  
From a curricular perspecPve, the FEPs—specifically the FEP for Primary EducaPon (FEP PE)—are key. FEP PE 
includes cross-curricular themes relevant to GE, though it primarily emphasizes EEA. 

In school pracPce, a wide range of methodological materials are available for teachers to use in their lessons. 
For example, the NaZemi organizaPon has developed a resource on Global CiPzenship Competencies, which is 
used in iniPal teacher training. This material provides a clearly defined set of competencies and addresses 
topics such as sustainability, working with diversity, and conflict resoluPon. 

Currently, new model SEPs are being prepared in accordance with the revised FEP PE. These model SEPs will 
be pilot-tested in more than one hundred schools. The integraPon of GE will primarily take place through new 
cross-curricular themes (especially Society for All and Sustainable Environment) and relevant educaPonal areas 
(parPcularly People and Society, Geography, and People and Nature). 

However, when incorporaPng GE, there is a risk that complex topics may be reduced to oversimplified concepts, 
which could result in the loss of key aspects and superficial treatment of the issues. 

ImplementaPon of GE differs significantly between the primary level and the lower secondary level of primary 
educaPon. The primary level benefits from greater flexibility in teaching and the ability to take an integrated, 
age-appropriate approach. In contrast, the lower secondary level faces challenges related to subject 
specializaPon and the need for coordinaPon among teachers of different subjects. Nevertheless, many GE 
topics are more accessible and relevant for older pupils, i.e., those in lower secondary level. 

EffecPve implementaPon of GE topics in school educaPon is supported by several mechanisms. These include 
staffing support through EEA coordinators, who are well-established both in terms of content and personnel, 
as well as subject commifee methodologists. Further support is provided through the development of 
methodological materials and the sharing of good pracPce. Successful implementaPon of GE topics meets 
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several key criteria: systemaPc integraPon of clearly defined and interconnected themes; acPve student 
engagement; connecPons to real-life contexts; and a strong focus on the development of criPcal thinking. 

 

3.4 Limita0ons and Obstacles for the Introduc0on and 
Implementa0on of Global Educa0on in Formal Educa0on  
The introducPon of GE into school educaPon faces two major constraints. 

The first is the complexity of changes to the FEPs, where the interests of various insPtuPons and educaPonal 
policy stakeholders o{en clash. This process may result in superficial implementaPon, where the principles of 
GE are reflected in official documentaPon but do not translate into actual pedagogical pracPce. 

The second limitaPon concerns the long-term sustainability of GE. The uncertain outlook for future curriculum 
revisions complicates efforts to find an opPmal soluPon—one that would both preserve the core principles of 
GE and provide enough flexibility to adapt to evolving educaPonal needs. 

According to informants, the barriers and obstacles to the introducPon and implementaPon of GE in formal 
educaPon can be viewed from four different perspecPves: 

a) Societal barriers: GE topics o{en encounter negaPve public a}tudes, as they are somePmes perceived as 
“ideological.” In Central Europe in parPcular, there are strong concerns about the ideologizaPon of educaPon, 
along with the discrediPng of GE topics in the media. There is a lack of media advocates for GE who could help 
build a more balanced public image of these topics and contribute to their wider acceptance in society. 

b) Systemic barriers: The current state of GE is characterized by its fragmentaPon across mulPple ministries. 
This is further exacerbated by the decentralized nature of the Czech educaPon system, where the 
responsibiliPes of individual actors are not clearly defined. As a result, there is a lack of conPnuity in working 
with students over Pme. 

There are also no systemaPc condiPons in place to support cooperaPon among various stakeholders, such as 
universiPes and non-governmental organizaPons (NGOs). The situaPon is parPcularly problemaPc in the area 
of NGOs funding, where annual project-based financing creates precarious condiPons that hinder strategic 
work, long-term development, and the retenPon of qualified staff. Another systemic barrier is the lack of 
research in this field—no up-to-date data are available on the current status of GE implementaPon in schools. 

c) Curricular barriers: The implementaPon of GE faces significant challenges when it comes to the integraPon 
of new topics into the curriculum. One of the core issues is the lack of coherence in how GE topics are 
approached across the educaPon system, as well as the absence of a clear progression that would enable the 
gradual development of students’ knowledge and skills in this area. 

Instead of systemaPc and sustained efforts, implementaPon is o{en limited to isolated one-off projects, which 
cannot ensure the conPnuous and effecPve development of GE. The current structure of the FEPs creates 
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systemic obstacles to GE implementaPon—parPcularly due to the ambiguous posiPon of cross-curricular 
themes and the compePPon with other educaPonal prioriPes within a limited Pmeframe. 

In pracPce, there is also uncertainty about how to effecPvely use exisPng resources that fall under the 
supporPng curriculum. A notable gap exists in the availability of age-appropriate teaching materials, especially 
for younger pupils. This significantly hampers the systemaPc implementaPon of GE in the early years of 
schooling, where high-quality materials adapted to the age group could greatly support teachers in their work. 

d) Personnel-related barriers in educa2on: The implementaPon of GE is significantly shaped by personnel-
related factors, as its success largely depends on the willingness and moPvaPon of individual teachers to 
incorporate these topics into their teaching. Experience shows that effecPve implementaPon requires the 
simultaneous presence of three key condiPons: a degree of demand from the public, the presence of an 
engaged teacher, and support from the school leadership. However, the situaPon is o{en complicated by the 
heavy workload of teachers, who tend to prioriPze their core subject areas. Many teachers also lack sufficient 
experience with the integraPon of cross-curricular themes and may feel apprehensive about potenPal reacPons 
from parents when addressing sensiPve topics. An addiPonal barrier is the lack of proper recogniPon for 
teachers who engage with GE, as their efforts are o{en undervalued and insufficiently supported, which can 
further discourage their involvement. 

 

3.5 Opportuni0es for the Introduc0on and Implementa0on 
of Global Educa0on in Formal Educa0on  
a) Societal opportuni2es: Helping children navigate current events is one of the key challenges of 
contemporary educaPon—one that can be effecPvely addressed through GE. GE presents an opportunity to 
support students in understanding complex developments in today’s world, while fostering their criPcal 
thinking skills and their ability to analyze informaPon from diverse sources. 

The current global context provides a natural space for connecPng theorePcal knowledge with real-world 
events, which can increase students’ moPvaPon to learn and spark their interest in global issues. ParPcularly 
important is the support for the development of media literacy and the ability to disPnguish between reliable 
and unreliable sources of informaPon. These skills are crucial for helping students befer navigate an 
increasingly informaPon-saturated world. 

b) Systemic opportuni2es: Key systemic opportuniPes for the development of GE include exisPng grant 
programs provided by the MFA, which aim to support the systemaPc implementaPon of GE in schools. A major 
opportunity lies in the targeted educaPon of future teachers in GE-related topics and in the creaPon of effecPve 
bridges between formal and non-formal educaPon. 

The Dublin DeclaraPon offers the potenPal to serve as a common reference framework, promoPng the unified 
and strategic development of GE throughout the educaPon system. 
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Another significant opportunity is the systemaPc methodological support for educators (teachers, 
coordinators) and school principals. This support includes: 

• the regular development and sharing of specific teaching tools that teachers can directly apply in their 
classrooms; 

• the organizaPon of roundtables for sharing best pracPces, which creates space for mutual inspiraPon 
and exchange of experiences among teachers and other GE stakeholders; 

• the broadening of EEA coordinators’ competencies to include a wider range of cross-curricular themes. 
Valuable insights are expected from the pilot tesPng of the revised FEP PE in one hundred schools; 

• and systemaPc engagement with school principals, which establishes the foundaPonal condiPons for 
the successful implementaPon of GE at the school level. 

c) Opportuni2es in the implementa2on of SEPs: There are significant opportuniPes for the development of GE 
through its integraPon into all subjects, including languages, with an emphasis on the use of project-based and 
acPve learning methods. ParPcularly promising is the potenPal at the first stage of primary educaPon, where 
teachers have greater autonomy, allowing for more effecPve interdisciplinary integraPon and work with cross-
curricular themes. 

Further opportuniPes include the use of the Philosophy for Children method, the integraPon of modern 
technologies and online environments into teaching, and a focus on acPve student engagement in the learning 
process. 

Another area with strong development potenPal is the promoPon of team teaching in schools, which enables 
experience-sharing and mutual inspiraPon among educators. 

 

3.6 Importance Given to Global Educa0on and Global 
Issues and Their Rela0onship to the Curriculum 
The current state of GE is characterized by a predominance of individual efforts by engaged actors rather than 
a systemic approach. This results in a lack of coherence across the educaPon system and the absence of a 
systemaPc progression of GE topics. 

In the context of the FEP and its ongoing revision, GE has been successfully incorporated into the educaPonal 
areas of Geography, People and Society, and People and Nature, and is also present as a cross-curricular theme. 
However, according to informants, there is a significant risk that these themes may be weakened in the 
implementaPon of the new FEP, which could jeopardize the progress achieved in this area to date. 

When introducing GE into schools, it is possible to draw on exisPng experience from the field of EEA, which 
offers a range of proven pracPces. However, it is also essenPal to recognize that each school operates in a 
unique context and serves students from diverse social backgrounds. Therefore, a one-size-fits-all approach 
cannot be applied, and flexibility must be maintained to adapt to local condiPons. 
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At the primary level of primary educaPon, it is essenPal to respect the developmental characterisPcs of younger 
pupils and focus on laying foundaPonal skills and knowledge. This can be effecPvely supported through 
approaches such as the Philosophy for Children method. 

The lower secondary level of primary educaPon faces challenges due to the limited availability of relevant 
textbooks and only a sporadic presence of GE topics in exisPng textbooks. Within the context of formal 
educaPon, conPnuity remains problemaPc due to the prevalence of one-off acPviPes and Pme-limited projects, 
o{en lacking themaPc progression. 

Linking formal and non-formal educaPon represents an important opportunity to ensure conPnuity for 
moPvated students, offering them avenues for further development outside of school—an essenPal factor in 
sustaining long-term engagement with global themes. 

In schools, a wide range of GE topics appear based on teachers’ interests and experPse. These themes o{en 
overlap and complement each other. A significant porPon of them focus on environmental issues, parPcularly 
climate change and sustainable development. 

Other key areas include social and societal topics, such as fair trade, conflict and its consequences, migraPon, 
and associated linguisPc and cultural diversity, including quesPons of integraPon and acceptance of foreigners. 
These are closely linked to the civic dimension of GE, which emphasizes civic engagement, democracy, and the 
concept of global and acPve ciPzenship. 

Stakeholders also highlight economic topics, including financial literacy, foreign development cooperaPon, and 
humanitarian aid. It is important to note that these themes are not isolated, but rather interconnected, and 
their pracPcal implementaPon depends on teaching approaches and the specific context of each school and 
teacher. 

Among these, environmental topics are generally more widely accepted, thanks to their local relevance and 
lower degree of ideological sensiPvity. 

 

3.7 Recommenda0ons from Stakeholders 
The interviews conducted with stakeholders reveal a number of key needs that should be addressed to support 
the development of GE in the Czech context: 
• The establishment of a comprehensive support system for school educaPon actors, underpinned by a 
funcPonal evaluaPon framework. The development of methodological support is essenPal, especially given the 
current lack of relevant teaching materials, which is parPcularly noPceable at lower levels of educaPon. 
• This system should be supported by the creaPon of user-friendly methodological portals, where 
resources and materials for GE are easily accessible to educators. The development of such a system must 
include the systemaPc producPon of high-quality teaching materials, as well as the creaPon of plalorms for 
the effecPve sharing of best pracPces and the promoPon of peer learning among teachers. An important 
element is also the support for team teaching, which allows for experience-sharing between teachers and 
mutual inspiraPon in pedagogical pracPce. 



 

 

32 

• The implementa2on of an evalua2on system should be based on the definiPon of clearly measurable 
indicators and the regular collecPon of relevant data, as systemaPc monitoring of the state of GE is currently 
lacking. This system should make it possible to assess the effecPveness of individual educaPonal programs, 
which is essenPal for their further development and opPmizaPon. The evaluaPon system should also include 
the systema2c iden2fica2on of examples of good prac2ce, which can serve as inspiraPon and guidance for 
the conPnued development of GE. 
• A systema2c and unified approach to GE: The data point to a persistent issue of fragmentaPon in GE 
topics within the curriculum, inconsistencies in terminology, and a lack of themaPc progression, all of which 
highlight the need for a systemaPcally structured approach across the educaPon system. 
• For successful implementaPon, it is essenPal to establish ver2cal con2nuity of GE themes across grade 
levels, ensuring the gradual development of students’ knowledge and skills. This process must include the clear 
definiPon of key topics and learning outcomes for each age group, with the enPre system effecPvely aligned 
with the FEPs and subsequently implemented into SEPs. 
Stakeholders see strong potenPal for supporPng GE in the pilot tes2ng of SEPs based on the new FEPs, as this 
represents a crucial element for the successful implementaPon of GE. It is therefore essenPal to carefully select 
pilot schools based on specific criteria. To ensure representaPveness, afenPon should be paid to the 
geographical and social diversity of the parPcipaPng schools, including both those with prior experience in GE 
and those that are new to it.8 
The enPre process should be accompanied by the establishment of an effec2ve support system, providing 
schools with the necessary methodological and pracPcal assistance throughout the pilot tesPng phase. 
• Students are key actors in school educaPon. Czech children o{en show low moPvaPon for schooling 
and lack acPve engagement in the learning process. Therefore, it is essenPal to strengthen support for ac2ve 
learning, and GE can play a vital role in this regard. The implementaPon of GE is based on project-based 
methods and inquiry-based learning, which promote independent exploraPon and criPcal thinking. 
To foster a comprehensive understanding of global issues, approaches such as Philosophy for Children can be 
used effecPvely. A central component of the enPre process must be the meaningful connecPon between 
learning and students’ real-life experiences. 
The lack of conPnuity in working with moPvated students highlights the need for a systema2c link between 
formal and non-formal educa2on in the area of global topics. In the future, it will be essenPal to establish a 
funcPonal plalorm for cooperaPon between schools and other educaPonal actors, along with targeted support 
for extracurricular acPviPes that develop global themes. 
• A key role should be played by the meaningful involvement of NGOs in the implementa2on of school 
educa2on programs, supported by the effecPve sharing of resources and experPse among all stakeholders 
involved. 
• Given the growing importance of working effecPvely with informaPon and enhancing media literacy, 
it is also crucial to focus on the development of cri2cal thinking. ImplementaPon efforts must include the 
systemaPc integraPon of media educaPon and the targeted development of students’ analyPcal skills when 
working with diverse sources of informaPon. Special emphasis should be placed on working with a variety of 

 
8 These objecKves are reflected in the systemic project IPs “Support for Curriculum Work in Schools” [Podpora 
kurikulární práce škol] (CZ.02.02.XX/00/22_005/0004756), implemented from 2023 to 2028. 
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informaPon sources, while a central element should be the promoPon of respeclul dialogue and the 
development of students’ ability to engage in reasoned argumentaPon. 
• The exisPng base of engaged individuals in the field of GE represents a valuable asset that should be 
leveraged through systemaPc networking and collaboraPon. ImplemenPng this vision requires the crea2on of 
a func2onal plaborm for experience-sharing and the organizaPon of regular meePngs among stakeholders 
from different areas of educaPon. 
• To support the development of teachers’ competencies in GE, it is important to establish a mentoring 
system that enables the transfer of experience between more experienced and early-career teachers. The 
enPre system should be enriched by elements of internaPonal cooperaPon, which can provide new 
perspecPves and development opportuniPes. 
• Stabilizing the human resources base in the field of GE is crucial, as current conPnuity depends largely 
on individual personaliPes within insPtuPons. 
• For the effecPve implementaPon of GE, it is essenPal to establish stable posi2ons within various 
ins2tu2ons. A key element of this stabilizaPon is the provision of compePPve financial compensaPon, which is 
necessary to retain highly qualified professionals in the field. 
• The enPre system should be linked to a newly developed and well-structured system of professional 
development for teachers and school leaders, enabling educaPon professionals to conPnually grow and 
strengthen their experPse. 
• By its very nature, GE is a mulPdisciplinary theme, which requires systema2c and cross-sectoral 
coopera2on across various fields. Stronger coordinaPon between ministries, along with the establishment of 
structured collaboraPon with experienced non-governmental organizaPons, appears essenPal—alongside the 
involvement of the academic sector. 
• An updated approach to supporPng the development of GE should be enriched by regular reflec2on 
on both interna2onal and na2onal experiences and proven prac2ces, drawing on relevant data to support 
mutual learning. 
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4. Sources 
 
• 2. implementační plán Strategického rámce Česká republika 2030 (pro roky 2022–2025) 
[Second Implementation Plan of the Strategic Plan Czech Republic 2030 (2022–2025)] - 
https://www.cr2030.cz/sites/cr2030/files/featured_images/Implementac%25CC%258Cni%25CC%25
81-pla%25CC%2581n-2022-2025.pdf  
• 2. zpráva o kvalitě života a její udržitelnosti. Vyhodnocení naplňování Strategického rámce 
Česká republika 2030 [Second Report on the Quality of Life and its Sustainability – Evaluation of the 
Implementation of the Strategic Framework Czech Republic 2023]- 
https://www.cr2030.cz/system/files/2024-12/III_material_2.-zprava-o-kvalite-zivota_final.pdf  
• Aidwatch 2017. Česká zahraniční rozvojová spolupráce a humanitární pomoc: S jakou vizí je 
dále rozvíjet? [Aidwatch 2017. Czech Foreign Development Cooperation and Humanitarian Aid: 
What Vision for Further Development?] - http://www.fors.cz/2022/wp-
content/uploads/2015/03/aidwatch_zprava_2017_9_5_web.pdf  
• Aktualizovaný strategický rámec Česká republika 2030 s výhledem do roku 2050 [Updated 
Strategic Framework Czech Republic 2030 with a Perspective until 2050]- 
https://www.cr2030.cz/system/files/2024-12/CR-2030-s-vyhledem-do-2050_0.pdf  
• Bílá kniha - Národní program rozvoje vzdělávání v České republice (2002) [White Paper – 
National Program for the Development of Education in the Czech Republic (2002)]- 
https://msmt.gov.cz/vzdelavani/skolstvi-v-cr/bila-kniha-narodni-program-rozvoje-vzdelani-v-cr  
• Česká republika 2030 [Czech Republic 2030] - https://www.cr2030.cz  
• České vzdělávání řídí tisíce zřizovatelů, kteří nedokážou zajistit srovnatelnou kvalitu škol 
[Czech Education is Managed by Thousands of Founders Who Cannot Ensure Comparable School 
Quality] - https://www.paqresearch.cz/post/tisice-zrizovatelu-skol/  
• Dlouhodobý záměr vzdělávání ČR 2023-2027 [Long-term Plan for Education in the Czech 
Republic 2023–2027]- https://msmt.gov.cz/vzdelavani/skolstvi-v-cr/dlouhodoby-zamer-cr-2023-
2027  
• Dublinské deklarace ke globálnímu vzdělávání do roku 2050 [Dublin Declaration on Global 
Education to 2050] - 
https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/
dublinska_deklarace_1.html  
• Education for sustainable development: a roadmap - 
https://unesdoc.unesco.org/ark:/48223/pf0000374802.locale=en  
• Global Citizenship Education in Europe. A Comparative Study on Education Policies across 10 
EU Countries. - https://www.globalschools.education/Activities/Research/Research-report-1  
• Globální rozvojové vzdělávání: Proč a jak v Česku lépe vzdělávat o světě (2020) [Global 
Development Education: Why and How to Improve World Education in the Czech Republic (2020)]- 
http://www.fors.cz/2022/wp-content/uploads/2020/03/1_FoRS_GRV-Aidwatch_final.pdf  
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• Guidelines for teachers and educators on tackling disinformation and promoting digital 
literacy through education and training - https://op.europa.eu/en/publication-detail/-
/publication/a224c235-4843-11ed-92ed-01aa75ed71a1/language-en  
• Hlavní rysy vzdělávacího systému ČR [Main Features of the Czech Education System]- 
https://eurydice.eacea.ec.europa.eu/cs/national-education-systems/czechia/ceska-republika  
• Hlavní směry revize rámcového vzdělávacího programu pro základní vzdělávání [Main 
Directions of the Revision of the Framework Educational Program for Primary Education] - 
https://revize.rvp.cz/files/iii-hlavni-smery-revize-rvp-zv-po-vpr-final-230111.pdf  
• Hlavní směry vzdělávací politiky ČR 2030+ [Main Directions of the Czech Educational Policy 
2030+] - https://msmt.gov.cz/file/51582/  
• National Strategy for Global Development Education 2011–2015 - 
https://mzv.gov.cz/file/1756144/National_Strategy_for_Global_Development_Education_2011_20
15.pdf  
• Pojetí vzdělávacího oboru Výchova k občanství v RVP ZV [Concept of the Educational Subject 
"Civic Education" in the Framework Educational Program for Primary Education] - 
https://clanky.rvp.cz/clanek/c/Z/77/POJETI-VZDELAVACIHO-OBORU-VYCHOVA-K-OBCANSTVI-V-
RVP-ZV.html  
• Programové prohlášení vlády [Government Policy Statement] - 
https://vlada.gov.cz/cz/programove-prohlaseni-vlady-193547  
• Rámcový vzdělávací program pro základní vzdělávání (2023) [Framework Educational 
Program for Primary Education (2023)] - https://www.edu.cz/wp-
content/uploads/2023/07/RVP_ZV_2023_cista_verze.pdf  
• Rámcový vzdělávací program pro základní vzdělávání (2024) [Framework Educational 
Program for Primary Education (2024)] - https://prohlednout.rvp.cz  
• Revize RVZ základního vzdělávání [Revision of the Framework Educational Program for 
Primary Education] - https://revize.rvp.cz  
• Strategie globálního rozvojového vzdělávání a osvěty o globálních souvislostech na období 
2018–2030 [Strategy for Global Development Education and Awareness on Global Interconnections 
for the Period 2018–2030]- 
https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/
strategie_grv_2018_2030.html  
• Strategie pro vzdělávání pro udržitelný rozvoj 2005-2015 [Strategy for Education for 
Sustainable Development 2005–2015] - 
https://www.dataplan.info/img_upload/7bdb1584e3b8a53d337518d988763f8d/strategyinczech.pd
f  
• Strategie vzdělávací politiky ČR do roku 2030+ [Strategy for Educational Policy of the Czech 
Republic until 2030+] - https://msmt.gov.cz/vzdelavani/skolstvi-v-cr/strategie-2030  
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• Strategie vzdělávání pro udržitelný rozvoj České republiky (2008–2015) [Strategy for 
Education for Sustainable Development 2008–2015] - https://msmt.gov.cz/dokumenty/strategie-
vzdelavani-pro-udrzitelny-rozvoj-ceske-republiky  
• Strategie zahraniční rozvojové spolupráce ČR 2018–2030 [Development Cooperation 
Strategy of the Czech Republic 2018–2030]- 
https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/
strategie_zahranicni_rozvojove.html  
• Střednědobé vyhodnocení naplňování Strategie ZRS ČR 2018-2030 [Mid-term Evaluation of 
the Implementation of the Strategy for Czech Foreign Development Cooperation 2018–2030]- 
https://mzv.gov.cz/jnp/cz/zahranicni_vztahy/rozvojova_spoluprace/koncepce_publikace/koncepce/
strednedobe_vyhodnoceni_naplnovani.html  
• UNECE Strategie pro vzdělávání pro udržitelný rozvoj (2005) [UNECE Strategy for Education 
for Sustainable Development (2005)] - https://www.databaze-strategie.cz/cz/osn-
un/strategie/unece-strategie-pro-vzdelavani-pro-udrzitelny-rozvoj-2005?typ=download  
• Vyhodnocení dotačního programu „Globální rozvojové vzdělávání a osvěta veřejnosti“. 
Závěrečná zpráva evaluace [Evaluation of the Grant Program "Global Development Education and 
Public Awareness" – Final Evaluation Report] - 
https://mzv.gov.cz/file/4756202/ZEZ_Evaluace_GRV_a_osveta.pdf  
• Zpráva o globálním rozvojovém vzdělávání v České republice v letech 2008–2010 [Report on 
Global Development Education in the Czech Republic in 2008–2010] - https://fors.cz/wp-
content/uploads/2012/08/zprava_o_GRV_v_ceske_republice_v_letech_2008_20101.pdf 
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